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REFLECT

EXPLORE

EMPOWER

BUILD

“If schools are able to teach young people to have a critical mind and a socially oriented
attitude, they will have done all that is necessary. Students will then become equipped
with those qualities which are prerequisite for citizens living in a healthy democratic
society.”
- Albert Einstein

Introduction
Interest in strengths-based practice as a means to
enhance the positive development and
educational outcomes of children and youth has
increased significantly as practitioners, educators,
researchers, and community care providers have
become more aware of the importance of
engaging the whole student. Students who excel
socially and emotionally are much more likely to
excel academically as well. For this reason, more
intervention and community support programs
have moved toward resourcing students for
success in a way that provides key developmental
supports and opportunities beyond academics.
Rather than the traditional perspective of engaging
students with a strictly academic and risk focus,
the trend is a strengths-based approach that
seeks to understand and develop student capacity
that can transform their lives in positive ways
(Alvord & Grados, 2005; Barton, 2005; Benson,
Leffert, Scales, & Blyth, 1998).
Although every adult who interacts with a youth
educates in some way, it is in the school setting
and after school programs that teachers,
administrators, support staff and collaborating
community members have a profound opportunity
to interact with students in ways that will facilitate
academic achievement and healthy social
development in a safe, caring, and supportive
learning environment.
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As Cummins (1996) has insightfully stated,
“Human relationships are the heart of schooling.
The interactions that take place between students
and teachers and among students are more
central to student success than any method of
teaching literacy, or science, or math. When
powerful relationships are established between
teachers and students, these relationships
frequently can transcend the economic and social
disadvantages that afflict communities and
schools alike.”

~

Human relationships are the
heart of schooling
~

The strengths-based approach as a philosophy of
engaging and supporting students draws one
away from an emphasis on skills, techniques and
knowledge as the keys to positive youth
development and educational outcomes.
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Adopting a strengths-based
approach to program interventions
is a process not unlike learning:
We are required to REFLECT on
current understandings,
EXPLORE new meanings and
concepts, BUILD knowledge, skills
and resources, and EMPOWER
ourselves to continually
grow and learn.

enhance their overall resilience, character, and
academic success.
You are also provided with the aggregated
(group) results and guiding information to follow
are based on participating youth’s answers to the
widely used self-assessment questionnaire. As
with all self-assessment questionnaires, the
report results are limited by the fact that it is
generated without the context of an in depth
interview and respondent history review. As such,
the statements herein are based on generalized
probability that requires further exploration of
respondent’s context.

The report to follow highlights the unique strengths
and capacities of the youth in the AOC program
who were administered the Resiliency: Assessing
Developmental Strengths (RADS) questionnaire.
The R:ADS provides a balanced, psychometrically
proven assessment to better understand strengths
and challenges, initiate meaningful conversations
and enhance academic engagement and success.
For more information about the Youth Resiliency
Framework, see Appendix A.

All content of this report are CONFIDENTIAL and
are only to be used for the purposes agreed
upon by the respondents and/or their parents/
guardians in the context of the AOC program.
While reviewing of report findings with
respondents and other interested parties is
encouraged and should be an integral part of
planning, copies of this report should only be
given out when a proper debriefing of it’s
contents occurs.

As a program administrator or facilitator, you will
find this information useful in understanding the
collective strengths and vulnerabilities of your
program participants as well as providing
strategies and resources that can further

This questionnaire was designed to assess
developmentally important strengths and is not
intended to be used for diagnosis (i.e. mental
illness, health and/or wellness).
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ROADMAP TO STUDENT RESILIENCY
How to use this report

Understand how your own
perceptions, attitudes,
beliefs and values might
be impacting the way that
you teach.

Discover how your
students think about
themselves, cope with
challenges, and respond
to support.

Apply effective strategies
that build up challenge
areas and build upon your
students’ strengths.

Assess whether your
students are developing
the resilience and
character to become
ready to learn.

Setting the stage for academic excellence, life success and positive youth resilience is a process
that requires a commitment to continual growth and improvement. The process outlined below
strategically guides you and your colleagues in how to use the information contained in this report
to build the academic and social coping capacity of your program participants. Our goal is to guide
you in supporting your colleagues and program participants in a way that is manageable, purposeful,
and scaffolds on your existing strengths and previous success.
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REFLECT
The following questions are meant to help you better understand where you are now in your
strengths-based program journey.

To what degree do I/we
consistently demonstrate
positive attitudes about
youth and dignity,
capacities, rights,
uniqueness and
commonalities?

How do I/we seek to
identify and address
personal, social, cultural
and structural barriers to a
youth’s growth and selfdetermination?

In what ways do I/we
enable youth to identify,
value and draw upon their
strengths in ways that
create meaningful
progression toward their
goals?

How is my/our program’s
philosophy based on
values and guiding
principles for working with
all youth to bring about
change?

Understand how your own
perceptions, attitudes,
beliefs and values might
be impacting the way that
you teach.

How do I/we address
power imbalances
between youth and
adults?

To what extent do I/we model
a holistic approach of
combining excellent
instruction with supporting
the youth’s well-being?

c
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How do I/we structure
and mobilize resources
in a way that
compliments a youth’s
existing strengths as
opposed to solely
focusing on perceived
deficits?

How do I/we contribute to a
school/program culture where
learning is a positive and
meaningful experience for
all?
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EXPLORE
Take the time to review and EXPLORE the story of resilience in your program initiative as
reported by the youth through the R:ADS Questionnaire, by reflecting on the following
areas:

Discover how your
students think about
themselves, cope with
challenges, and
respond to support.

1.

The Introduction, which covers resiliency and strengths-based philosophy and practice in
education.

2.

The Socio-Demographic and Outcome Indicators

•
•
3.

The Overall Program Resiliency Profile

•
•
4.

Looking at the percentage of youth who have a connection to someone in the
school/program and the people they are connected to, what surprises you? Do
supports know how much influence they are having?
What would school/program feel like for those youth who don’t have someone to go
to for support? Why is it important to engage these youth? What can we do to
purposefully connect with the disengaged youth?

To what degree does this report represent the whole program population?
The scores represent the percentage of youth who feel that this in an area of strength
for them. What are the implications of these scores for youth who do not have these
strengths?

The Degree of Resilience Summary Chart

•
•

This chart represents different stories of four unique groups of youth in your
program: those who are ‘Impoverished’, ‘Vulnerable’, ‘Resilient’ and ‘Optimally
Resilient’. How do you think each of these four groups experience your program?
How could your program be a place of belonging and success for all youth?
How do each of these groups perceive school/program and what do we need to do
to engage and support the youth in each range of resilience?
c
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5.

The Pyramid of Intervention. This graphic summarizes how to define and understand
each of the four ranges of resilience, the percentages of your youth who fall into each
range, and provides general engagement strategies for each of the strengths ranges.

•
•
•
•

Do we provide a continuum of support for our youth that is
based on their unique strengths and needs? If not, how
can we start doing this?
Who are the people in our program that should be part of
the ‘Specialized, ‘Targeted’, and ‘Universal’ Engagement
Support Staff?
Who are the key people in the Specialized and Targeted
Engagement Teams that will identify and specifically work
at engaging and provide unique supports to the more
disengaged youth?
How can you assess your programs in reaching the goal
of engaging all youth?

6.

The Challenge Before You. This chart is another representation of the percentage of
youth who fall into each range of resilience. The following pages represent the
Aggregate (group) resiliency profiles of youth who reported 11-20 Developmental
Strengths (Vulnerable youth - the focus of the Targeted Engagement Team), and those
who reports 1-10 (Impoverished - the focus of the Specialized Engagement Team).
Please refer to the Build section below for recommendations on how to engage and
support these youth.

7.

What additional resources, known to you already or listed in the Appendices of the
report, can you call on to achieve the results you want for your students and school?

8.

Select or develop criteria to identify the people who will make up the Specialized,
Targeted, and Universal Engagement Teams. Invite those people to form their respective
teams.

c
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BUILD

1.

Support and monitor the Specialized, Targeted and Universal Engagement program members in
identifying and implementing strategies using the steps outlined below: !

2.

Provide the Specialized Engagement program members with training in how to work with youth
presenting as challenging and impoverished in their self-awareness and ability to connect to
supportive adults. Help them to better understand the Resiliency Factor Interpretations (see Table of
Contents) and how to nurture their growth using the Strategies for Vulnerable Students (Appendix
C).!

3.

If active consent has been provided by the youth guardian, provide both Engagement Teams with
the Individual Profiles of each student on their list. If you are not sure how to do this, please contact
your Resiliency Initiatives Project Lead at 1-866-948-7706.!

4.

Provide the Universal Engagement Team with copies of the Resiliency Factor Aggregated and
Resiliency Factor Interpretations sections of this report (see Table of Contents) and the Universal
Engagement Team Worksheets located in Appendix D of this report.!

Support the Teams in using the information and documents to complete the
appropriate worksheets and initiate strategies to engage each group of program
youth (and individual youth) accordingly. Meet with them at least weekly to track
their progress and provide support/resources when required.

c
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EMPOWER

It is critical to qualitatively and quantitatively assess your progress toward building resiliency and
engaging all youth in your program. From a qualitative perspective, reflecting individually and as a
group on the following areas will provide good insight into the quality of the program culture and the
practices, strategies, attitudes and beliefs that are working, what needs to be adapted and what can
be let go of in order to empower the next level of success:

Program Culture of Trust and Feeling Valued

•
•
•
•
•
•

To what degree are we being transparent with the youth, parents, other stakeholders, and
ourselves?
What is the quality and extent of our communication with youth, parents, stakeholders etc.?
To what degree are we committed to creating a caring environment for everyone?
How are we doing in nurturing the potential of youth, staff and stakeholders in the program?
In what ways are we acknowledging and celebrating the successes of our youth and staff?
How are we affirming the strengths of youth, parents, stakeholders and each other?

Program Culture of Engagement and Connectedness

•
•
•
•
•

To what degree do we value and make efforts to build relationships with youth, parents,
stakeholders and as a program staff?
In what ways do we share responsibility for engaging youth, parents and other stakeholders?
How successful are we in inviting youth, parents, other stakeholders and staff to experience a
sense of belonging in the program?
How are we at inviting all youth, parents, other stakeholders and staff members to participate
in the program?
What is our current level of success in giving youth, parents, other stakeholders and staff a
voice and influence over decisions that affect them?

c
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Program Culture of Expectations and Boundaries

•
•
•
•

To what degree do we set high but realistic expectations for our youth?
How clearly do we communicate our expectations of youth, parents, other stakeholders and
program staff?
To what extent do we model the behaviours and expectations we look for in others?
What are our expectations in reaching goals that are important to us?

Program Culture of Thriving and Growth Mindset

•
•
•
•

To what extent do we view our youth, parents, other stakeholders and program personnel as
being “at potential” – having the potential to overcome and achieve success?
What is the current capacity of our students and staff to learn through the challenges and
adversity that we face?
How are we purposefully drawing on our strengths when we face challenges?
To what degree do we see challenges as the areas of greatest potential for growth?

Measuring your progress quantitatively is best achieved by having youth complete the
resiliency questionnaire again, as this will allow you to assess the impact of particular
interventions that were implemented in the school (i.e. leadership programs, mentoring,
Specialized, Targeted, and Universal Engagement Teams). Furthermore, examining practical
outcome indicators of school engagement including, but not limited to increased attendance,
improved school performance, higher school completion and decreases in behavioural issues
is also highly recommended.
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About The Resiliency Evaluation Framework
Resiliency can be defined as the capability of individuals to cope successfully in the face of stressrelated, at-risk or adversarial situations. From time to time, most individuals experience
considerable stress, hardship and misfortune as a result of various personal and/or situational
experiences. While some of these individuals may develop serious and long-term educational,
psychological and social problems, a greater number grow up to lead healthy and productive lives in
adulthood. In a review of the literature and research on the development of resiliency, stressresistant or “invulnerable” people have common resiliency factors operating as two broad sets of
developmental strengths which encourage and support constructive coping skills:
•

extrinsic factors such as family, peers, school/work and community, and

•! intrinsic factors or personality characteristics such as empowerment, selfcontrol, cultural sensitivity, self-concept and social sensitivity.
As such, the developmental strengths that contribute to resiliency exist within the individual and
through the situational and relational experiences related to family, peers, school/work and
community. In particular, the additive effects of both intrinsic and extrinsic strengths have shown
that individuals are able to cope with adversity more effectively than those that experience few of
the developmental strengths.
Intended to be comprehensive in nature, the developmental strengths framework utilizes a holistic
approach to understanding the resiliency factors that contribute to human development, the
diagram depicts the external (outer ring) and internal (inner ring) strengths related to individual
resiliency – See Appendix B for description of each of the 31 developmental strengths.
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The Youth Resiliency Framework
(See Attachment – Appendix B)
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Importance of Resiliency and At-Risk Behaviours
The chart below shows how important resiliency factors/strengths are to youth (N=6,000) in helping
them to restraint from risk-taking behaviours. Resiliency Initiatives’ research consistently
demonstrates that youth with higher resiliency factors and developmental strengths are less likely to
be involved with a number of risk-taking activities. The chart below indicates that youth with low
resiliency (i.e., 0 to 5 strengths) engage on average, 7.9 out of a potential 14 risk behaviours. As
the degree of resiliency increases, the engagement in risk decreases dramatically – those youth
indicating 26 to 31 strengths only engage in 1.9 out of a potential 14 risk behaviours on average.
There are 18 general questions used that measure risk-taking behaviours such as substance abuse
(alcohol, tobacco, and illegal drugs), antisocial behaviour, violence, school problems and gambling.

Average Number of At-Risk Behaviours

14.0
12.0
10.0
8.0

7.6
5.9

6.0

4.9
3.7

4.0

2.5
2.0

1.9

0.0
00-05

06-10

11-15

16-20

21-25

26-30

Developmental Strengths Categories
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Importance of Resiliency and Positive Behaviours

The diagram below shows how important resiliency factors/strengths are to youth (N=6,000) in
helping them to engage in positive and constructive behaviours. Resiliency Initiatives’ research
consistently demonstrates that youth with higher resiliency factors and developmental strengths are
more likely to be involved with a number of positive and constructive activities. The chart below
indicates that youth with low resiliency (i.e., 0 to 5 strengths) engage on average, 2.9 out of a
potential 14 positive behaviours. As the degree of resiliency increases, the engagement in positive
behaviours increases dramatically – those youth indicating 26 to 31 strengths only engage in 6.7 out
of a potential 14 positive behaviours on average. There are 14 general questions used that measure
the positive indicators (success in school, values diversity, helps others, community citizenship,
maintains good health, volunteerism, exhibits leadership, resists danger, critical thinking, problem
solving, and delays gratification).

Average Number of Positive/Constructive Behaviours .

14.0
12.0
10.0
8.0

6.7
5.7

6.0

5.0
4.2

3.6

4.0

2.9

2.0
0.0
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11-15

16-20
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Developmental Strengths Categories
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The Resiliency Questionnaire
Based on the Resiliency Framework mentioned above, this evaluation project utilized the Resiliency
Initiative’s questionnaire entitled: Youth Resiliency: Assessing Developmental Strengths (YR: ADS).
The purpose of Resiliency Initiative’s YR: ADS questionnaire is to provide a statistically sound and
research-based approach to understanding the strengths that are related to long-term resiliency”
(Donnon & Hammond, 2007b, p. 450). Therefore, the YR: ADS questionnaire introduces a
multidimensional framework for resiliency and is available in both written and web-based formats.
The YR: ADS questionnaire (Youth and Adult versions) has been used on a large-scale research
design to establish itself as a statistically sound and reliable instrument (Donnon & Hammond,
2007b).

EVALUATION RESULTS
As part of the evaluation process, the survey that included the YR:ADS, CCCS and some
qualitative questions was administered at the beginning (pre) and end (post) of the
Ambassadors of Compassion program involving 604 youth participants. The
questionnaires completed by each youth participant was inputted into a web-based data
base that allows one to create various comparative aggregated pre and post reports
outlining the potential increases or decreases in the 31developmental strengths and 10
character competencies. The inputted data provided the ability to evaluate the
effectiveness of the AOC program intervention based upon the use of a research based
tool (YR:ADS) in order to determine what might reflect best practice in its implementation
in different settings.
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Figure 1: The Pre-Post Degree of Resiliency Chart.
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strengths =
strengths =
strengths =
strengths =

The pre-post comparison indicates that there was a very clear and positive trend towards increasing
the developmental strengths and character capacity of the student participants. For example, 18
student participants were classified as Impoverished (0 to 10 strengths) pre and only 3 reported a
similar status at the post. This trend demonstrated that the AOC program was able to engage these
very challenging students in ways that supported building their resilience in a positive trajectory and
sustainable manner. This trend was also evidenced for students in the Vulnerable category with 153
at the pre and only 99 at the post evaluation period. Another important observation occurs with
students in the Resilient and Very Resilient categories as no student reported a decrease in resilience
and with a majority of the students reporting a strengthening and solidification of their perceived
resilience. Overall, the AOC program uniquely engaged and supported the positive development of
the vulnerable students and maintained or further strengthened the ongoing positive youth
development and depth of strengths for the resilient students.
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Socio-Demographic Summary
The following is a socio-demographic snapshot of students in your school.

!"#$%&'$(&)%*+,45/+(&)%%$&"/0673/90)1045/+(&)%%$&"/+-

Ambassadors of Compassion
Child Earliest Questionnaire

604 - Matching IDs

!"#$%&'(%$#$)%*"+$,%"--%')%.")*%'/%*0$%123"44"5')4%
<!=0>.-0*?)@$(&)%,
1)$%&'(<
'/%6'2."447',%8'(),$&9

1)$%&'(<

All material Copyright © 2015 Resiliency Initiatives

.$(/0)102/3)"(-

Jul 23, 2015, 4:01 AM

45/+(&)%%$&"/+08($"(0.$(/-

Jul 2, 2012

45/+(&)%%$&"/+0:%;0.$(/-

Jul 22, 2015

:)';)"2%4$**7,;<
A$B/07)50/B/"0B&/C/;0$%0<DE$++$;)"+0)10
!'=%'-5%")$%&'(9
=)D3$++&)%0F&@G)110:B/%(0E/1)"/0($G&%#0(H&+0+5"B/7I

!'=%'-5%")$%&'(9

Page 3 of 8
19

!"#"$%&'()*+(,"'-#.-+%*($'/)"0*-(#01

Ambassadors
Compassion
positive of
community
citizens. Experience
Not only did it impact the desired results for youth, it will impact

Resiliency
Factor Aggregated Chart
in significantly positive ways those involved in supporting the AOC journey personally and

financially.
is defined
a unique
way forand
corporations
others in
to the
Youth resiliency
canItbe
asopportunity
the capabilityasofachildren
adolescentsortosignificant
cope successfully
!"#$#"%&'$("%$)*+,$("%)$-./$
involved
in or
enhancing
community
capacity
and sustainable
ways. It
face of become
stress-related,
at-risk
adversarial
situations. -36#,)
From timeintomeaningful
time, most students
experience
,01,)2,34,5
also creates
a way toand
constructively
future generation
of potential
community
considerable
stress, hardship
misfortune asinfluence
a result ofavarious
personal and/or
situational
OKPossibly
experiences.
While
some of
these
individuals
may develop
seriousfor
and
long-term educational,
leaders,
citizens
and
workers.
a new model
community
investment and
psychological
and social
problems,citizenship.
a greater
number
grow
up
to
lead
healthy
and
productive
lives in
expression
for corporate
Outstanding
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This initial evaluation strongly suggests that the AOC program will play a critical role in
supporting the solidification of developmental strengths
@($4"*48$;"4%6,'$9"),$"3$9($
-36#,) in youth that prepares them in
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constructive ways for academic success and coping with the future developmental challenges
they will inevitably experience. The
Yes AOC coaches are in the unique position to identify those
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vulnerable students who if not helped,
often
present
as
resisting
the
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tasks,
No
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relationships and invitations at school and eventually dropping out as they tend to not perceive
school as meaningful or supportive. The AOC program provides an opportunity to start the
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challenges in positive ways. As future studies are performed, these basic observations will
Yes of excellence in the delivery of the AOC program.
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No

10%

The current evaluation report clearly indicates that one cannot overlook the strengths that
current youth have and that they must be included as essential building blocks along with the
evaluation of the risks, symptoms and challenges in a student’s life. A significantly large group
C,$,01,)2,34,'$*3'$'264%66,'$+823A6$
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of youth revealed having strong protective mechanisms (intrinsic and extrinsic) that can provide
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the opportunity to learn and understand how to function effectively in constructive ways with
school and life challenges. Youth
live within multiple contexts – in families, schools, peer
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groups, religious faiths and many other groups – that can be a potential source of protective
No
13%
factors as well as risks. They are protected not only by the self-righting nature of development,
but also, by their own actions and the significant support and influence of strength-based school
cultures, staff and programs like the AOC program.
Also, protective factors change and shift as
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development unfolds for a child. Therefore, different strategies (for families, schools and other
significant support systems) likeYes
the AOC program will be required to support the ongoing
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enhancement and expression of resiliency as students move through the different
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developmental milestones.
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School: positive community citizens. Not only did it impact the desired results for youth, it will impact
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In summary, the AOC program presents as having a two-fold influence - an intervention and a
well-being and development of all youth in our communities.

Yes
87%
preventative model of influencing
the resiliency capacity building of youth. It supports the
common
ideology
that
all
children
and
youth
need
to
be
invited
to
understand
and
apply
their
The chart below shows the percentage
Noof students in your school who scored each of the ten external
13%
throughout
their developmental
maturing
process.
However,
also offers
the unique
andstrengths
internal factors
as strengths.
The scoring ranges
are also
represented
by the itcolour
coded bar
graphs
– scoresto
between
to 25 are
red (indicating
significant vulnerability),
scores of and
26 tosupporting
50 are yellow
opportunity
identify0 those
at risk
of being overwhelmed
by life challenges
their
!;5"8+((+/")("+$9)94$9"4$"8+'),4%/0"%/"
7$0&+/
(indicating
vulnerability),
scores ofbuilding
51 to 75of
are
blue (moderate
strength),
andthe
scores
of 76oftoyouth
100 are
enhancement
and
capacity
resiliency
–
hence,
avoiding
danger
)1(4,4(4+0"(')(")/+".%04(4,+"2%/"5+6
green
(significant
strength). The colour
keybehaviours
is represented
perceiving
non-constructive
coping
andbelow:
thinking as their only option.
Yes

89%

No
11%
This initial evaluation strongly suggests
that the AOC program will play a critical role in
supporting the solidification of developmental strengths in youth that prepares them in
constructive ways for academic success and coping
with the future developmental challenges
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relationships and invitations at school and eventually dropping out as they tend to not perceive
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school as meaningful or supportive.
The AOC program provides an opportunity to start the 96%
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process of nurturing their innateNo
capacities and relational strengths in meaningful ways that
enhances their personal ability to connect with school as well as navigate and negotiate future
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!!"#$%the opportunity to learn and understand how to function effectively in constructive ways with
Family:
school and life challenges. Youth live within multiple contexts – in families, schools, peer
groups, religious faiths and many other groups
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community citizens. Not only did it impact the desired results for youth, it will impact

Resiliency
Factor Aggregated Chart
in significantly positive ways those involved in supporting the AOC journey personally and
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AOC Impact & Capacity Building
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This initial evaluation strongly suggests that the AOC program will play a critical role in
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school as meaningful or supportive. The AOC program provides an opportunity to start the
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in the delivery of the AOC program.
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significant support systems) like the AOC program will be required to support the ongoing
Yes
94%
enhancement and expression of
resiliency as students move through the different
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community
citizens. Not only did it impact the desired results for youth, it will impact
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Factor Aggregated Chart
in significantly positive ways those involved in supporting the AOC journey personally and
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This initial evaluation strongly suggests that the AOC program will play a critical role in
supporting the solidification of developmental
strengths in youth that prepares them in
Yes

constructive ways for academic success and coping with the future developmental challenges
No
they will inevitably experience. The AOC coaches are in the unique position to identify those
vulnerable students who if not helped, often present as resisting the academic tasks,
relationships and invitations at school and eventually
dropping out as they tend to not perceive
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school as meaningful or supportive. The AOC program provides an opportunity to start the
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enhances their personal ability toYes
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studies are performed, these basic observations will
No
develop further and lend to the goal of excellence in the delivery of the AOC program.

93%
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The current evaluation report clearly indicates that one cannot overlook the strengths that
current youth have and that they must be included as essential building blocks along with the
evaluation of the risks, symptoms and challenges in a student’s life. A significantly large group
of youth revealed having strong protective mechanisms (intrinsic and extrinsic) that can provide
the opportunity to learn and understand how to function effectively in constructive ways with
school and life challenges. Youth live within multiple contexts – in families, schools, peer
groups, religious faiths and many other groups – that can be a potential source of protective
factors as well as risks. They are protected not only by the self-righting nature of development,
but also, by their own actions and the significant support and influence of strength-based school
cultures, staff and programs like the AOC program. Also, protective factors change and shift as
development unfolds for a child. Therefore, different strategies (for families, schools and other
significant support systems) like the AOC program will be required to support the ongoing
enhancement and expression of resiliency as students move through the different
developmental milestones.
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Resiliency Factor Aggregated Chart
Youth resiliency can be defined as the capability of children and adolescents to cope successfully in the
face of stress-related, at-risk or adversarial situations. From time to time, most students experience
considerable stress, hardship and misfortune as a result of various personal and/or situational
experiences. While some of these individuals may develop serious and long-term educational,
psychological and social problems, a greater number grow up to lead healthy and productive lives in
adulthood. In a review of the literature and research on the development of resiliency, it was found that
there are two broad sets of developmental strengths, which encourage and support the coping skills of
children and adolescents. Based on this research, the 31 developmental strengths framework was
developed and psychometrically tested to identify the protective factors that encourage and enhance the
well-being and development of all youth in our communities.
The chart below shows the percentage of students in your school who scored each of the ten external
and internal factors as strengths. The scoring ranges are also represented by the colour coded bar
graphs – scores between 0 to 25 are red (indicating significant vulnerability), scores of 26 to 50 are yellow
(indicating vulnerability), scores of 51 to 75 are blue (moderate strength), and scores of 76 to 100 are
green (significant strength). The colour key is represented below:
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Resiliency Factor Aggregated Strength Range Chart
The chart below represents the number of students who fell into the four strengths ranges (Very Strong with
26 to 31 Developmental Strengths, Strong with 21 to 25 Developmental Strengths, Vulnerable with 11 to 20
Developmental Strengths and Impoverished with 0 to 10 Developmental Strengths) in each of the 10
Resiliency Factors.
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Resiliency Factor Aggregated Strength Range Chart

Resiliency
Factor Aggregated Chart
Aggregated Ten Factor Resiliency Chart – Impoverished
Youth resiliency can be defined as the capability of children and adolescents to cope successfully in the
face of stress-related, at-risk or adversarial situations. From time to time, most students experience
This chart represents the
considerable stress, hardship and misfortune as a result of various personal and/or situational
potential change based
experiences. While some of these individuals may develop serious and long-term educational,
upon a comparison of
psychological and social problems, a greater number grow up to lead healthy and productive lives in
the pre and post
adulthood. In a review of the literature and research on the development of resiliency, it was found that
responses
of the youth
there are two broad sets of developmental strengths, which encourage and support the coping
skills of
classified
as
having an
children and adolescents. Based on this research, the 31 developmental strengths framework was
impoverished
developed and psychometrically tested to identify the protective factors that encourage and
enhance thepre profile.
well-being and development of all youth in our communities.
The chart below shows the percentage of students in your school who scored each of the ten external
and internal factors as strengths. The scoring ranges are also represented by the colour coded bar
graphs – scores between 0 to 25 are red (indicating significant vulnerability), scores of 26 to 50 are yellow
(indicating vulnerability), scores of 51 to 75 are blue (moderate strength), and scores of 76 to 100 are
green (significant strength). The colour key is represented below:

Aggregated Ten Factor Resiliency Chart – Vulnerable
This chart represents
the potential change
based upon a
comparison of the pre
and post responses of
the youth classified as
having a vulnerable pre
profile.
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Resiliency Factor Aggregated Chart
Youth resiliency can be defined as the capability of children and adolescents to cope successfully in the
face of stress-related,
at-risk
adversarial
situations.
From–time
to time, most students experience
Aggregated
TenorFactor
Resiliency
Chart
Resilient
considerable stress, hardship and misfortune as a result of various personal and/or situational
experiences. While some of these individuals may develop serious and long-term educational,
psychological and social problems, a greater number grow up to lead healthy and productive lives in
This
chart
adulthood. In a review of the literature and research on the development of resiliency, it was
found
that represents
the potential
there are two broad sets of developmental strengths, which encourage and support the coping
skills of change
children and adolescents. Based on this research, the 31 developmental strengths framework
wasupon a
based
developed and psychometrically tested to identify the protective factors that encourage and
enhance theof the pre
comparison
well-being and development of all youth in our communities.

and post responses of
The chart below shows the percentage of students in your school who scored each of thethe
ten youth
externalclassified as
and internal factors as strengths. The scoring ranges are also represented by the colour coded
bara resilient or
having
graphs – scores between 0 to 25 are red (indicating significant vulnerability), scores of 26 to 50 are yellow
optimal resilient pre
(indicating vulnerability), scores of 51 to 75 are blue (moderate strength), and scores of 76 to 100 are
profile.
green (significant strength). The colour key is represented below:
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Pyramid of Intervention
Following the belief that the absence of problems does not equal wellness or positive coping, those who support
positive child and youth development strive to provide opportunities for all young people, regardless of resilience or
risk, to improve skills, knowledge and experience as well as develop character and caring relationships that result in
successful transition into adulthood.!
The challenge is in understanding which youth require more intentional and strategic support. The following graph
shows the di"erent levels and strategies of engagement required for your students who scored in the 0-10, 11 to 20
and 21 to 31 developmental strengths ranges.

AOC

AOC
Pre %

Level Of Resilience

Level of Engagement

Post %

Specialized Engagement

Impoverished Resiliency (0 to 10
Strengths)
Youth are extremely limited in their
understanding and ability to draw upon their
internal and external developmental strengths
in consistent and constructive ways.

3.0%

Youth require strong direction and support most often in survival mode. Modification of
instruction and accommodations for learning
need to be combined with emotional,
community and mentoring support toward
enhancing resilience.

Targeted Engagement

Vulnerable Resiliency (11 to 20
Strengths)
Youth have a limited understanding of their
internal and external developmental strengths
and struggle in drawing upon these strengths
in consistent ways when faced with
challenges or stressful situations.

25.3%

Youth require academic and purposeful
affirmational support in the form of
individual and small-group settings.
Instructional accommodation, social and
emotional support (such as peer or
community mentoring) are required.

Average Resiliency (21 to 25
Youth have a basic understanding of, and
ability to draw upon, their internal and
external strengths in constructive ways.
There is a need to continue developing
their capacity for being resilient in
different, more challenging contexts.

Promotion of academic, social,
character, and emotional
wellness for all youth in the
context of a ‘Strengths-Based
program/school culture’,
supported by best practice
instructional learning,
relational engagement
and preventative focused

25.3%

Optimal Resiliency
Youth have a well established
understanding of, and ability to
consistently and creatively
draw upon, their internal and
external developmental
strengths in adaptable ways
that promotes learning when
faced with diverse challenges.

46.4%
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Ongoing schoolcommunity wide
monitoring for resiliency
building opportunities to
support character
development and
academic success for
and all youth.

(26 to 31 Strengths)
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7KH&KDOOHQJH%HIRUH<RX
The following graphs shows the percentage of students in your school who fell into four ranges of
Developmental Strengths. Students who report having 0 to 10 strengths are typically very vulnerable to
adversity and negative influence. Those who report 11 to 20 strengths are often vulnerable but more likely
to have a stabilizing, positive influence in their lives. Students in the 21 to 25 range are often resilient and
have the support and caring of significant relationships in one or more areas of their life. Those students
with 26 to 31 of the Developmental Strengths are often very resilient and tend to thrive in the community,
home and at school.
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Comparative Strengths Report
Comparative
Strengths Reports – Impoverished/Vulnerable
7KH&KDOOHQJH%HIRUH<RX
The following graphs shows the percentage of students in your school who fell into four ranges of
Developmental Strengths. Students who report having 0 to 10 strengths are typically very vulnerable to
adversity and negative influence. Those who report 11 to 20 strengths are often vulnerable but more likely
Thisare
chart
to have a stabilizing, positive influence in their lives. Students in the 21 to 25 range
oftenrepresents
resilient and the
have the support and caring of significant relationships in one or more areas ofcomparative
their life. Thosestrengths
students
with 26 to 31 of the Developmental Strengths are often very resilient and tend change
to thrive inbased
the community,
upon a
home and at school.
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This chart represents the
comparative strengths
change based upon a
comparison of the pre
and post responses for
the resilient and optimally
resilient youth.
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Conclusions and Recommendations
Resiliency
Factor Aggregated Chart
The results of the evaluation based upon a standardized and research validated resiliency
questionnaire clearly demonstrates that the “Ambassadors of Compassion” (AOC) program
effectively supports the development of the essential developmental strengths related to positive
resilience. It is an effective intervention with regard to engaging challenging youth, supporting
their ability to realize their potential and enhancing the essential qualities and characteristics for
success in school, positive personal development and preparation for success in life and future
careers. The youth who participated in the program and completed the required pre- post
evaluation protocols demonstrated an enhanced understanding and ability to draw upon their
resilience, character competencies and leadership knowledge/skills in constructive and
proactive ways.
The aggregated resiliency reports revealed the following trends:
1) The students revealed varying degrees of resiliency with the largest
percentage falling into the category of being Optimal Resilience (46.4%) and
Resilient (25.3%) with only 25.3% presenting as Vulnerable and 3% as
Impoverished Resilience. In light of this diversity of resilience, the AOC
intervention with the students reflected a differentiated approach based upon
the strengths and limitations of the individual students in a developmentally
appropriate manner. For example, the AOC program was able to engage at
an individualized as well as the larger group level in order to influence in
positive ways both the vulnerable and resiliency students. Research clearly
indicates that a much more strategic and individualized approach should be
utilized with participants reflecting an impoverished or vulnerable profile in
light of their fragile inner strengths and external supports. Whereas, those
participants reporting a strong sense of resilience will respond in a more
positive and predictive manner to broader based group and interactive
interventions.
2) The AOC program demonstrated a unique role in that the results on both the
External and Internal charts revealed significant enhancement on numerous
developmental strengths for the Impoverished and the Vulnerable groups with
the developmental strengths being maintained and solidified in the Resilient
and Optimally Resilient students. The fact the presentation of the AOC
program resulted in engaging and developing a rapport with the Impoverished
and Vulnerable students is extremely significant as these youth tend to reflect
minimal relationship skills and ability to demonstrate social connectedness often the challenging group many programs and school settings struggle with
engaging. Also, the results indicate that the AOC program promotes an
effective intervention strategy that builds upon and solidifies the resilient
capacity of its participants.
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This influence
is clearlyAggregated
supported by researchChart
as essential to supporting the
Resiliency
Factor
constructive growth and social maturing of children and youth as they learn to
successfully navigate and negotiate the developmental milestones towards a
transition into adulthood.
3) Overall, the aggregated results clearly indicate that the AOC program has a
two-fold role and opportunity. It can have an intervention effect of capacity
building with those students who present as vulnerable and therefore at-risk.
The AOC program also promotes an effective preventative influence that
builds and solidifies the resilient capacity of its program participants. It
should be noted that for many of the students, the pre-scores were strong
and the post scores reflected the students maintaining and building upon
their current strengths. Nurturing sustainable resiliency is a dynamic and
ongoing process that all youth need to be engaged in. This is an important
observation as it supports the mandate of AOC to nurture the holistic and
ongoing development of youth and to enhance that ability of those who may
present as more vulnerable – risk reduction model.

Several evaluation questions are considered below:
1. “To what degree and in which ways did the students develop a greater understanding
of their potential strengths and character-leadership capacities by their participation
in the “AOC” program?”
Based upon the pre-post responses on the evaluation questionnaires and from the qualitative
questions, the student participants demonstrated an enhanced understanding of and confidence
in their resiliency/strengths and character competencies as well as the resulting implications for
effective leadership at a personal and professional level.
For the students, their initial degree of resilience played an important role in determining the
potential of being positively impacted by the “AOC” program. For example, the students who
presented with a resilient or optimally resilient profile prior to the program demonstrated an
ability to maintain or potential to stretch forward their ability to be resilient and reflect the
desired program outcomes. However, many students who presented as impoverished or
vulnerable demonstrated an increase in a positive direction some of the essential foundational
strengths and character qualities essential for success in daily life and school engagement. This
observation can be explained by the developmental research indicating that children and youth
who present with limited capacity in their resilience and social development need to be engaged
in a relational manner before instruction. Their growth forward is often slower and tends to
become more established with consistent and purposeful support. These traditionally
challenging youth are often resistant to interventions because they do not feel valued and are
often judged by their behaviours or inability to meet their needs in constructive ways. As a
result, they tend to be negatively labeled which they often reflect
reect or live up to the imposed
image.
All material Copyright © 2015 Resiliency Initiatives
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The challenged youth
appear toAggregated
have responded positively
to the AOC program based upon the
Resiliency
Factor
Chart
initial invitation being one of acceptance and valuing who they are and focuses on building trust
through relationship building - putting relationship before directing. They often need longer and
unconditional relational supports to effectively re-build the essential skill sets, protective factors
and social experiences required for successfully learning how to navigate and negotiate life
challenges in successful ways. In a very positive way, the “AOC” program evidenced the ability
to engage 87% of impoverished youth towards positive outcomes.
On the evaluation questionnaires, the students reported the following strengths and character
competencies as having been positively enhanced by their participation in the “AOC” program:
•

Stronger connectedness to family in areas of communication, support and seeing
parents as role models

•

Stronger self-esteem and a self belief in their potential and ability to forgive themselves
and others as part of their own journey forward

•

Better understanding what a positive support relationship is and why relationships are
important - including the ability to choose positive peer friendships.

•

Enhanced awareness and understanding of the importance of education and the need to
engage in learning for future success - employment and positive community citizenship

•

Developing positive relationships with school staff and community members – act as
guides and positive supports in their journey.

•

Developing an ability to respect different ideas and value what is important to others.

•

Increased awareness of positive challenges and what are real risk that will rob them of
their goals and aspirations in life.

•

Enhanced understanding of leadership traits – especially, it the areas of problem solving,
planning, capacity to care, moral and ethical values, self- esteem and confidence in
decision-making.

Based upon the responses gathered from the qualitative questions, the students reported
positive enhancements in the following areas:
•

An enhanced ability to connect with others in strengths-based ways resulting in an
increased network of positive relationships and supports.

•

Increased confidence in understanding and applying positive social skills and
character-leadership traits.
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•
Experienced
what success
means by working Chart
collaboratively with other peers on a
Resiliency
Factor
Aggregated
project.
Youth resiliency can be defined as the capability of children and adolescents to cope successfully in the
Learned what
to feel
respected
and
valued
– can
valueexperience
others.
face of• stress-related,
at-riskitormeans
adversarial
situations.
From
time
to time,
mostnow
students
considerable stress, hardship and misfortune as a result of various personal and/or situational
experiences.
While someaofclearer
these individuals
may develop
serious
and long-term
educational,
•
Developed
understanding
and ability
to draw
upon their
unique strengths in a
psychologicalway
andthat
social
problems,
a greater
number
grow risk
up towhen
lead healthy
and challenges.
productive lives in
promotes
learning
and
mitigates
faced with
adulthood. In a review of the literature and research on the development of resiliency, it was found that
there are two broad sets of developmental strengths, which encourage and support the coping skills of
•
Greater confidence in their own capacity for good ideas, ability to solve problems,
children and adolescents. Based on this research, the 31 developmental strengths framework was
reasoning
for taking
riskstoinidentify
positive
respectful
ways
thinking outside
the box,
developed and
psychometrically
tested
theand
protective
factors
that –encourage
and enhance
the
courage
to
take
personal
responsibility
and
engaging
the
right
relationships
for the right
well-being and development of all youth in our communities.

reasons.

The chart below shows the percentage of students in your school who scored each of the ten external
and internal
factors
as strengths.
The
scoring rangesofare
also represented
by thethat
colour
barmy story
•
Developed
a greater
understanding
engaging
in situations
onlycoded
add to
graphs – scores
between
25 option.
are red (indicating significant vulnerability), scores of 26 to 50 are yellow
– risk
is less0oftoan
(indicating vulnerability), scores of 51 to 75 are blue (moderate strength), and scores of 76 to 100 are
green (significant strength). The colour key is represented below:

2. “What are the specific strength-based strategies and interventions that supported the
effectiveness of the “AOC” program. An exploration of what worked, what may need
to be modified and what needs to be dropped?”

Based upon the responses from the students, the program participants indicated a number of
characteristics and qualities about the program that they felt enhanced or could improve the
effectiveness of the “AOC” program experience. In general, the students considered their
involvement in the program to be a life changing experience and an experience that was a
meaningful and purposeful invitation to see themselves as “at potential”. The role of a coach
and learning about what it means to believe in themselves, forgive themselves and believe in
their potential as leaders allowed to see “what could be” as opposed to “why not”.
The students indicated the following insights and observations:

a) Felt that the program coaches engaged them in a very accepting and non- judgmental
manner.
b) Intrigued with and excited about the fact that other adults would actually be interested in
getting to know students with challenging life stories
c) Liked the idea that the coach was there as a support to share their life story as a way to
help understand “what might be” and to normalize the challenges they might be
experiencing.
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d) Liked the process
of focusing
on strengths or what
positive quality they could build upon
Resiliency
Factor
Aggregated
Chart
as a starting point - created a stronger openness to engage with the other students
in the program and the coach.
e) Felt the program kept its promises and provided the support needed to take the risks to
connect with the session facilitator and volunteer coaches.

Recommendations
Although it is customary in program evaluation to offer recommendations for improving the
program based upon the findings of the evaluation. This evaluation found that the objectives of
the “AOC” program were not only met, but evidenced results that were unexpected. As a result,
“AOC” program should be supported as it is highly likely that with further evaluation based upon
a more formal research criteria and greater numbers of participants, it would be considered an
innovative and effective youth leadership and coaching model that other communities and
organizations will look to as part of their desire for best practice.
Some considerations:
1) Some thought needs to be given to how the program can be streamlined and supported so
that future implementation of the AOC journey will be effectively engaged in different
contexts and communities in ways for similar outcomes. It will need to be reflect more of a
formalized process with purposeful training so that it can be easily adapted into school
systems and community-based programs.
2) The current evaluation was not a pure research initiative with a control group or risk/
prosocial factors incorporated into the project design. In order to move towards publication
in a peer review journal, future studies should build upon these initial positive results and
learnings with a more rigorous approach and design that follows research and ethics
protocol through an established academic institution.
3) Since the program invites a relational component in the program, processes will need to be
put in place that will support a transfer of the coaching relationship connection to other
community connections the youth participant might have. If this is not considered, the
potential of feeling abandoned or losing potential benefits from participating in the program
could be realized by the youth. The AOC journey starts a process and will need to look at
next steps in supporting and guiding the youth towards realizing their potential.
4) Many of the AOC processes and reasoning are unique and innovative. The current evaluation
revealed that it has been highly successful at a number of levels and outlined the advantages it has
as being a complement to school success, creating future leaders and positive community citizens.
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Not only did it impact the desired results for youth, it will impact in significantly positive
ways those involved in supporting the AOC journey personally and financially. It is a unique
opportunity
way for
significant
to become
in enhancing
Youth resiliency
can as
be adefined
ascorporations
the capability or
of children
andothers
adolescents
to copeinvolved
successfully
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community
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sustainable
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face of stress-related, at-risk or adversarial situations. From time to time, most students experience
constructively
influence
future generation
community
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citizens and
considerable
stress, hardship
andamisfortune
as a resultofofpotential
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and/or
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serious and and
long-term
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workers.
Possibly
new individuals
model for may
community
expression
for corporate
psychological
and social problems, a greater number grow up to lead healthy and productive lives in
citizenship.
adulthood. In a review of the literature and research on the development of resiliency, it was found that
there are two broad sets of developmental strengths, which encourage and support the coping skills of
children and adolescents. Based on this research, the 31 developmental strengths framework was
developed and psychometrically tested to identify the protective factors that encourage and enhance the
In summary, the AOC program presents as having a two-fold influence - an intervention and a
well-being and development of all youth in our communities.
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This initial evaluation strongly suggests that the AOC program will play a critical role in
supporting the solidification of developmental strengths in youth that prepares them in
constructive ways for academic success and coping with the future developmental challenges
they will inevitably experience. The AOC coaches are in the unique position to identify those
vulnerable students who if not helped, often present as resisting the academic tasks,
relationships and invitations at school and eventually dropping out as they tend to not perceive
school as meaningful or supportive. The AOC program provides an opportunity to start the
process of nurturing their innate capacities and relational strengths in meaningful ways that
enhances their personal ability to connect with school as well as navigate and negotiate future
challenges in positive ways. As future studies are performed, these basic observations will
develop further and lend to the goal of excellence in the delivery of the AOC program.
The current evaluation report clearly indicates that one cannot overlook the strengths that
current youth have and that they must be included as essential building blocks along with the
evaluation of the risks, symptoms and challenges in a student’s life. A significantly large group
of youth revealed having strong protective mechanisms (intrinsic and extrinsic) that can provide
the opportunity to learn and understand how to function effectively in constructive ways with
school and life challenges. Youth live within multiple contexts – in families, schools, peer
groups, religious faiths and many other groups – that can be a potential source of protective
factors as well as risks. They are protected not only by the self-righting nature of development,
but also, by their own actions and the significant support and influence of strength-based school
cultures, staff and programs like the AOC program. Also, protective factors change and shift as
development unfolds for a child. Therefore, different strategies (for families, schools and other
significant support systems) like the AOC program will be required to support the ongoing
enhancement and expression of resiliency as students move through the different
developmental milestones.
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The results of the Factor
current study Aggregated
provide a baseline of information
Resiliency
Chart for determining the areas of
strengths and potential vulnerability as well as exploring what is unique about the AOC program
as a strength-based community or school intervention.
As part of next steps, the results provide a conceptual map for discussions as to how the AOC
program along with school staff members and community agencies could collaborate in ways to
establish a resiliency culture of support so that students receive multiple invitations to build
upon and experience their potential. Building the social capacity of students leads to the
desired results of academic success, constructive citizenship and personal development. AOC
presents as a complement to that goal as a strength-based program intervention that effectively
enhances and solidifies the resiliency and protective factors research clearly identifies as
essential for children and youth to successfully navigate the critical developmental challenges
and milestones towards becoming healthy adults.
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$SSHQGL[$
/LPLWDWLRQVDQG&RQILGHQWLDOLW\
• As with all self-assessment questionnaires, the results are limited by insight and honesty.
• Furthermore, as this report is generated without the context of a clinical interview and respondent
history review, the statements herein are based on generalized probability that requires further
exploration of the respondent’s context.
• This questionnaire was designed to assess developmentally important character traits and is not
intended to be used for Diagnosis (i.e. mental illness, health and/or wellness).
• All contents of this report are CONFIDENTIAL and are only to be used for the purposes agreed upon
by the respondent and/or their parents/guardians and/or caregivers.
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Additional Outcome Indicators:
positive community
citizens.Aggregated
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expression
for corporate
adulthood. In a review of the literature and research on the development of resiliency, it was found that
=()*-:%9;$%4"19%?%/'-9;1@%;"#$%&'(%
.-1+$)
there
are two broad sets of developmental strengths, which
encourage and support the coping skills of
17*44$,%16;''><
children
and adolescents. Based on this research, the 31 developmental strengths framework was
developed and psychometrically tested toNo
identify the protective factors that encourage and enhance the
In summary, the AOC program presents as having a two-fold influence - an intervention and a
well-being and development of all youth in our communities.
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This initial evaluation strongly suggests
Yes that the AOC program will play a critical role in
supporting the solidification of developmental strengths in youth that prepares them in
constructive ways for academic success and coping with the future developmental challenges
they will inevitably experience. The AOC coaches
are in the unique position to identify those
A2%&$1@%;'+%/"-&%9*/$1B
.-1+$)
vulnerable students who if not helped, often present as resisting the academic tasks,
relationships and invitations at school
1-5 and eventually dropping out as they tend to not perceive
school as meaningful or supportive.6-10
The AOC program provides an opportunity to start the
process of nurturing their innate capacities and relational strengths in meaningful ways that
11-20 with school as well as navigate and negotiate future
enhances their personal ability to connect
21 orstudies
more are performed, these basic observations will
challenges in positive ways. As future
develop further and lend to the goal of excellence in the delivery of the AOC program.

28%

72%
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The current evaluation report clearly indicates that one cannot overlook the strengths that

C;$)$%*1%"9%>$"19%'-$%",(>9%D-'9%4")$-9E
.-1+$)
current youth have and that they must be included as essential building blocks along with the
:("),*"-F%*-%/&%>*2$%9;"9%"66$491%/$%"1%
A%"/G
evaluation of the risks, symptoms and challenges in a student’s life. A significantly large group
Yes
of youth revealed having strong protective
mechanisms (intrinsic and extrinsic) that can provide
the opportunity to learn and understand
how
to function effectively in constructive ways with
No
school and life challenges. Youth live within multiple contexts – in families, schools, peer
groups, religious faiths and many other groups – that can be a potential source of protective
factors as well as risks. They are protected not only
by the self-righting nature of development,
C;$)$%*1%"9%>$"19%'-$%",(>9%D-'9%4")$-9E
.-1+$)
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but also, by their own actions and the significant support and influence of strength-based school
>''7%(4%9'%"1%"%)'>$%/',$>G
cultures, staff and programs like the AOC program. Also, protective factors change and shift as
Yes
development unfolds for a child. Therefore,
different strategies (for families, schools and other
significant support systems) like theNoAOC program will be required to support the ongoing
enhancement and expression of resiliency as students move through the different
developmental milestones.
A%'29$-%2$$>%>'-$>&G

c

MERITCORE, Inc. 2014

96%
4%

90%
10%

.-1+$)

I

No

75%

Yes

25%

#215, 6025-12st SE, Calgary AB, T2H 2K1

I

866-948-7706 I resil.ca

42

!"#$%&!'"()*$&+,-+(.")%/0

Additional Outcome Indicators:
positive community
citizens.Aggregated
Not only did it impact the
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there are two broad sets of developmental strengths, which encourage and support the coping skills of
!"9-%".$-1%"%$8"#2+%3*:"(5#"!"9-%;#"
children and adolescents. Based on this research, the 317%*8$1
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developed and psychometrically tested to identify the protective factors that encourage and enhance the
In summary, the AOC program presents
as having a two-fold influence - an intervention and a
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No that the AOC program will play a critical role in
This initial evaluation strongly suggests
supporting the solidification of developmental strengths in youth that prepares them in
constructive ways for academic success and coping with the future developmental challenges
they will inevitably experience. The AOC coaches7%*8$1
are in the unique position to identify those
!"8'114"-('5#"-".'#"'0"#2+%3*6
vulnerable students who if not helped, often present as resisting the academic tasks,
Yes and eventually dropping out as they tend to not perceive
relationships and invitations at school
school as meaningful or supportive.NoThe AOC program provides an opportunity to start the
process of nurturing their innate capacities and relational strengths in meaningful ways that
enhances their personal ability to connect with school as well as navigate and negotiate future
challenges in positive ways. As future studies are performed, these basic observations will
!=<".$**"9'%9$1%$&"-('5#"#2+%3*"#2-#"
7%*8$1
develop further and lend to the goal of excellence in the delivery of the AOC program.
<+32#"<-/$"<$"0$$."*-&"'1"-%>+'5*6
Yes

The current evaluation report clearly indicates that one cannot overlook the strengths that
No be included as essential building blocks along with the
current youth have and that they must
evaluation of the risks, symptoms and challenges in a student’s life. A significantly large group
of youth revealed having strong protective mechanisms (intrinsic and extrinsic) that can provide
?4"+%#$..+3$%9$"+*"*'<$#2+%3"#2-#"!"
the opportunity to learn and understand how to function
7%*8$1effectively in constructive ways with
9-%;#"92-%3$",$14"<5926
school and life challenges. Youth live within multiple contexts – in families, schools, peer
No groups – that can be a potential source of protective
groups, religious faiths and many other
factors as well as risks. They are protected
not only by the self-righting nature of development,
Yes
but also, by their own actions and the significant support and influence of strength-based school
cultures, staff and programs like the AOC program. Also, protective factors change and shift as
development unfolds for a child. Therefore, different strategies (for families, schools and other
significant support systems) like the AOC program will be required to support the ongoing
enhancement and expression of resiliency as students move through the different
developmental milestones.
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Child Earliest Questionnaire
Child Latest Questionnaire
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9
Difference:
I.1$%()!-%")J-6"%#
65.0%

Percent Change: 20

Increase

Percent Change: 17

Increase

Percent Change: 26

Increase

Percent
6
Difference:
L$5B)@H2"',.,$-&#)
71.0%
9M./"&,#:
74.0%

Percent Change: 12

Increase

Percent
Difference:

Percent Change: 10

Increase

71.0%
Percent
6
Difference:
I.1$%()?+22-/,
65.0%
74.0%
Percent
9
Difference:
?'B--%)K&3-%3"1"&,
50.0%
56.0%

3

I.1$%()?+22-/,N@H2"',.,$-&

61%
68%
Percent
7
Difference:
M-#$,$3")M""/)
60.0%
!"%.,$-&#B$2
65.0%

Percent Change: 18

Increase

Percent
5
Percent Change: 13
Difference:
M-#$,$3")M""/)K&=%+"&'"
48.0%

Increase

56.0%

c
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49

Significant Challenge
!"#$%
&'()*

Moderate Challenge

+*"*,(-.*/01,%&0)*/#02

Percent
Difference:

8

3%

Moderate Strength
45

Percent Change: 15

53

65

Significant
Strength
733 890*)/1,%:*;<,<*/'=%>1'0();

Increase
?**)%:*,10<(/;2<-@A/B,C*/'*

54%
61%
Percent
7
Difference:
A.-()01/'*%(B%
70.0%
!'2<*"*.*/0
73.0%

Percent Change: 15

Increase

Percent
3
Difference:
&'2((,%8/#1#*.*/0
61.0%

Percent Change: 10

Increase

Percent Change: 15

Increase

Percent Change: 2

Increase

67.0%
Percent
6
Difference:
&'2((,%D()E
57.0%
58.0%
Percent
Difference:

1

F(..<0.*/0%0(%G*1)/</#

63%
66%
Percent
3
Difference:
&'2((,%H(C/I1)<*;
58.0%

Percent Change: 8

Increase

Percent Change: 12

Increase

Percent
7
Percent Change: 15
Difference:
F1)</#%&'2((,%F,<.10*
50.0%

Increase

63.0%
Percent
5
Difference:
H(/I</#%0(%&'2((,
54.0%
61.0%

58.0%
Percent
8
Difference:
J<#2%89-*'010<(/;%
66.0%
K&'2((,L
71.0%

Percent Change: 16

Increase

Percent
Difference:

Percent Change: 15

Increase

5

&'2((,%FC,0C)*

57%
64%
Percent
7
Difference:
F1)</#%F(..C/<0=
42.0%

Percent Change: 16

Increase

51.0%

c
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Significant Challenge
!"#$%
&'()*

+*"*,(-.*/01,%&0)*/#02

Percent
Difference:
37.0%
45.0%

Moderate Challenge

9

3%

Moderate Strength
45

Percent Change: 16

53

65

Significant
Strength
733 890*)/1,%:*;<,<*/'=%>1'0();

Increase

?(..@/<0=%A1,@*;%B(@02

Percent
8
Difference:
!C@,0%:*,10<(/;2<-;
38.0%

Percent Change: 13

Increase

Percent
8
Percent Change: 13
Difference:
?(..@/<0=%D(@/C1)<*;
54.0%

Increase

46.0%

58.0%
Percent
Difference:

4

Percent Change: 9

Increase
?(..@/<0=%?(2*;<"*/*;;

43%
50%
Percent
Difference:

7

c

Percent Change: 12
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Increase
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Significant Challenge

Moderate Challenge

!"#$%
&'()*

+*"*,(-.*/01,%&0)*/#02

57.0%
64.0%

>?,0?)1,%!@1)*/*::

Percent
7
Difference:
!''*-01/'*
65.0%

3%

Moderate Strength
45

53

65

Percent Change: 16

Increase

Percent Change: 14

Increase

Percent Change: 13

Increase

Significant
Strength
733 8/0*)/1,%9*:;,;*/'<%=1'0():

70.0%
Percent
5
Difference:
&-;);0?1,;0<
60.0%
65.0%
Percent
Difference:

5

>?,0?)1,%&*/:;0;";0<

61%
67%
Percent
6
Difference:
9*:0)1;/0
73.0%

Percent Change: 15

Increase

Percent Change: 19

Increase

Percent Change: 20

Increase

78.0%
Percent
5
Difference:
9*:;:01/'*%&A;,,:
59.0%
67.0%
Percent
Difference:

8

&*,BC>(/0)(,

66%
73%
Percent
Difference:
&1B*0<
65.0%

7

Percent Change: 21

Increase

6

Percent Change: 17

Increase

71.0%
Percent
Difference:

D.-(@*).*/0

65%
71%
Percent
6
Difference:
E,1//;/#%F%+*';:;(/%
64.0%
G1A;/#
72.0%

Percent Change: 17

Increase

Percent
8
Difference:
&*,B%DBB;'1'<
67.0%

Percent Change: 22

Increase

Percent Change: 6

Increase

69.0%
Percent
Difference:

2

c
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Significant Challenge
!"#$%
&'()*
64.0%
71.0%

Moderate Challenge

+*"*,(-.*/01,%&0)*/#02

3%

Moderate Strength
45

53

65

Significant
Strength
733 8/0*)/1,%9*:;,;*/'<%=1'0():

&*,>?@:0**.

Percent
Difference:

7

Percent Change: 19

Increase
&*,>?A(/'*-0

65%
71%
Percent
6
Difference:
@.-102<
70.0%

Percent Change: 17

Increase

Percent Change: 13

Increase

Percent
3
Percent Change: 12
Difference:
@BC;0<%D%&(';1,%EC:0;'*
75.0%

Increase

74.0%
Percent
4
Difference:
A1);/#
75.0%
78.0%

78.0%
Percent
Difference:

3

Percent Change: 12

Increase
&(';1,%&*/:;0;";0<

74%
77%
Percent
Difference:

3

c

Percent Change: 12
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53

!"#$%$"&'()*+"#,$-&&.$/"
0-12./.,$3")455/"5.,"6)!"2-/,
7/5.&$8.,$-&9#:;

Kids 50 and under, Kids over 50

<.,")-=)!"2-/,;

*+"#,$-&&.$/")
>(2";

153 Child Earliest Questionnaire
153 Child Latest Questionnaire

*+"#,$-&&.$/"#)?,./,)
<.,";
*+"#,$-&&.$/"#)@&6)
<.,";
!"2-/,)>(2";

?"%"',;

Selected Clients (21 - 25 Strengths)

Significant Challenge

Moderate Challenge

435A)
?'-/"

<"3"%-21"&,.%)?,/"&5,B

72.0%
77.0%

0./$&5)I.1$%(

C)

Moderate Strength
DE

Percent
5
Percent Change: 18
Difference:
I.1$%()0-11+&$'.,$-&
75.0%

EC

FE

Jul 22, 2015, 10:07
PM
Jul 2, 2012
Jul 23, 2015
Average Score (21 25 strengths)

Significant
Strength
GCC @H,"/&.%)!"#$%$"&'()I.',-/#

Increase

78.0%
Percent
3
Difference:
I.1$%()!-%")J-6"%#
82.0%

Percent Change: 12

Increase

Percent Change: 0

No Change

Percent Change: 12

Increase

Percent
4
Difference:
L$5B)@H2"',.,$-&#)
86.0%
9M./"&,#:
85.0%

Percent Change: 11

Increase

Percent
Difference:

Percent Change: 1

Decrease

82.0%
Percent
0
Difference:
I.1$%()?+22-/,
83.0%
85.0%
Percent
2
Difference:
?'B--%)K&3-%3"1"&,
64.0%
68.0%

-1

I.1$%()?+22-/,N@H2"',.,$-&

77%
80%
Percent
3
Difference:
M-#$,$3")M""/)
68.0%
!"%.,$-&#B$2
72.0%

Percent Change: 13

Increase

Percent
4
Percent Change: 13
Difference:
M-#$,$3")M""/)K&=%+"&'"
57.0%

Increase

60.0%
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Significant Challenge
!"#$%
&'()*

Moderate Challenge

+*"*,(-.*/01,%&0)*/#02

Percent
Difference:

3

3%

Moderate Strength
45

Percent Change: 7

53

65

Significant
Strength
733 890*)/1,%:*;<,<*/'=%>1'0();

Increase
?**)%:*,10<(/;2<-@A/B,C*/'*

63%
66%
Percent
3
Difference:
A.-()01/'*%(B%
79.0%
!'2<*"*.*/0
81.0%

Percent Change: 8

Increase

Percent
2
Difference:
&'2((,%8/#1#*.*/0
72.0%

Percent Change: 10

Increase

Percent Change: 14

Increase

Percent Change: 6

Increase

76.0%
Percent
4
Difference:
&'2((,%D()E
66.0%
68.0%
Percent
Difference:

2

F(..<0.*/0%0(%G*1)/</#

73%
75%
Percent
2
Difference:
&'2((,%H(C/I1)<*;
68.0%

Percent Change: 7

Increase

Percent Change: 13

Increase

Percent
5
Percent Change: 14
Difference:
F1)</#%&'2((,%F,<.10*
65.0%

Increase

72.0%
Percent
4
Difference:
H(/I</#%0(%&'2((,
65.0%
70.0%

69.0%
Percent
4
Difference:
J<#2%89-*'010<(/;%
76.0%
K&'2((,L
77.0%

Percent Change: 11

Increase

Percent
Difference:

Percent Change: 4

Increase

1

&'2((,%FC,0C)*

69%
72%
Percent
3
Difference:
F1)</#%F(..C/<0=
51.0%

Percent Change: 10

Increase

58.0%

c
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Significant Challenge
!"#$%
&'()*

+*"*,(-.*/01,%&0)*/#02

Percent
Difference:
43.0%
51.0%

Moderate Challenge

7

3%

Moderate Strength
45

Percent Change: 14

53

65

Significant
Strength
733 890*)/1,%:*;<,<*/'=%>1'0();

Increase

?(..@/<0=%A1,@*;%B(@02

Percent
8
Difference:
!C@,0%:*,10<(/;2<-;
44.0%

Percent Change: 14

Increase

Percent
8
Percent Change: 14
Difference:
?(..@/<0=%D(@/C1)<*;
59.0%

Increase

52.0%

64.0%
Percent
Difference:

5

Percent Change: 12

Increase
?(..@/<0=%?(2*;<"*/*;;

50%
57%
Percent
Difference:

7

c

Percent Change: 14
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Increase
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Significant Challenge

Moderate Challenge

!"#$%
&'()*

+*"*,(-.*/01,%&0)*/#02

60.0%
66.0%

>?,0?)1,%!@1)*/*::

Percent
6
Difference:
!''*-01/'*
70.0%

3%

Moderate Strength
45

53

65

Percent Change: 15

Increase

Percent Change: 13

Increase

Percent Change: 10

Increase

Significant
Strength
733 8/0*)/1,%9*:;,;*/'<%=1'0():

74.0%
Percent
4
Difference:
&-;);0?1,;0<
70.0%
73.0%
Percent
Difference:

3

>?,0?)1,%&*/:;0;";0<

67%
71%
Percent
4
Difference:
9*:0)1;/0
85.0%

Percent Change: 12

Increase

Percent Change: 13

Increase

Percent Change: 21

Increase

87.0%
Percent
2
Difference:
9*:;:01/'*%&A;,,:
72.0%
78.0%
Percent
Difference:

6

&*,BC>(/0)(,

79%
83%
Percent
Difference:
&1B*0<
73.0%

4

Percent Change: 19

Increase

3

Percent Change: 11

Increase

76.0%
Percent
Difference:

D.-(@*).*/0

73%
76%
Percent
3
Difference:
E,1//;/#%F%+*';:;(/%
77.0%
G1A;/#
81.0%

Percent Change: 11

Increase

Percent
4
Difference:
&*,B%DBB;'1'<
72.0%

Percent Change: 17

Increase

Percent Change: 21

Increase

78.0%
Percent
Difference:

6

c
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Significant Challenge
!"#$%
&'()*
82.0%
84.0%

Moderate Challenge

+*"*,(-.*/01,%&0)*/#02

3%

Moderate Strength
45

53

65

Significant
Strength
733 8/0*)/1,%9*:;,;*/'<%=1'0():

&*,>?@:0**.

Percent
Difference:

2

Percent Change: 11

Increase
&*,>?A(/'*-0

77%
81%
Percent
4
Difference:
@.-102<
78.0%

Percent Change: 17

Increase

Percent Change: 9

Increase

80.0%
Percent
2
Difference:
A1);/#
79.0%
82.0%
Percent
3
Percent Change: 14
Difference:
@BC;0<%D%&(';1,%EC:0;'*
80.0%

Increase

83.0%
Percent
Difference:

3

Percent Change: 15

Increase
&(';1,%&*/:;0;";0<

79%
82%
Percent
Difference:

3

c

Percent Change: 14
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!"#$%$"&'()*+"#,$-&&.$/"
0-12./.,$3")455/"5.,"6)!"2-/,
7/5.&$8.,$-&9#:;

Kids 50 and under, Kids over 50

<.,")-=)!"2-/,;

*+"#,$-&&.$/")
>(2";

280 Child Earliest Questionnaire
280 Child Latest Questionnaire

*+"#,$-&&.$/"#)?,./,)
<.,";
*+"#,$-&&.$/"#)@&6)
<.,";
!"2-/,)>(2";

?"%"',;

Selected Clients (26 - 31 Strengths)

Significant Challenge

Moderate Challenge

435A)
?'-/"

<"3"%-21"&,.%)?,/"&5,B

87.0%
87.0%

0./$&5)I.1$%(

C)

Moderate Strength
DE

Percent
0
Percent Change: 0
Difference:
I.1$%()0-11+&$'.,$-&
86.0%

EC

FE

Jul 22, 2015, 10:08
PM
Jul 2, 2012
Jul 23, 2015
Average Score (26 31 strengths)

Significant
Strength
GCC @H,"/&.%)!"#$%$"&'()I.',-/#

No Change

87.0%
Percent
1
Difference:
I.1$%()!-%")J-6"%#
90.0%

Percent Change: 7

Increase

Percent Change: 0

No Change

Percent Change: 0

No Change

Percent
2
Difference:
L$5B)@H2"',.,$-&#)
92.0%
9M./"&,#:
91.0%

Percent Change: 9

Increase

Percent
Difference:

Percent Change: 1

Decrease

90.0%
Percent
0
Difference:
I.1$%()?+22-/,
91.0%
91.0%
Percent
0
Difference:
?'B--%)K&3-%3"1"&,
78.0%
80.0%

-1

I.1$%()?+22-/,N@H2"',.,$-&

88%
88%
Percent
0
Difference:
M-#$,$3")M""/)
81.0%
!"%.,$-&#B$2
80.0%

Percent Change: 0

Percent
-1
Percent Change: 1
Difference:
M-#$,$3")M""/)K&=%+"&'"
68.0%

No Change

Decrease

70.0%

c
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Significant Challenge
!"#$%
&'()*

Moderate Challenge

+*"*,(-.*/01,%&0)*/#02

Percent
Difference:

2

3%

Moderate Strength
45

Percent Change: 6

53

65

Significant
Strength
733 890*)/1,%:*;<,<*/'=%>1'0();

Increase
?**)%:*,10<(/;2<-@A/B,C*/'*

75%
75%
Percent
0
Difference:
A.-()01/'*%(B%
87.0%
!'2<*"*.*/0
88.0%

Percent Change: 0

No Change

Percent
1
Difference:
&'2((,%8/#1#*.*/0
83.0%

Percent Change: 8

Increase

Percent Change: 0

No Change

Percent Change: 8

Increase

83.0%
Percent
0
Difference:
&'2((,%D()E
76.0%
78.0%
Percent
Difference:

2

F(..<0.*/0%0(%G*1)/</#

82%
83%
Percent
1
Difference:
&'2((,%H(C/I1)<*;
80.0%

Percent Change: 6

Increase

Percent Change: 0

No Change

80.0%
Percent
0
Difference:
H(/I</#%0(%&'2((,
79.0%
77.0%
Percent
-2
Percent Change: 3
Difference:
F1)</#%&'2((,%F,<.10*
77.0%

Decrease

78.0%
Percent
1
Difference:
J<#2%89-*'010<(/;%
87.0%
K&'2((,L
85.0%

Percent Change: 4

Increase

Percent
Difference:

Percent Change: 2

Decrease

-2

&'2((,%FC,0C)*

81%
80%
Percent
-1
Difference:
F1)</#%F(..C/<0=
72.0%

Percent Change: 1

Decrease

72.0%

c
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Significant Challenge
!"#$%
&'()*

+*"*,(-.*/01,%&0)*/#02

Percent
Difference:
63.0%
67.0%

Moderate Challenge

0

3%

Moderate Strength
45

Percent Change: 0

53

65

Significant
Strength
733 890*)/1,%:*;<,<*/'=%>1'0();

No Change

?(..@/<0=%A1,@*;%B(@02

Percent
4
Difference:
!C@,0%:*,10<(/;2<-;
64.0%

Percent Change: 11

Increase

67.0%
Percent
3
Percent Change: 8
Difference:
?(..@/<0=%D(@/C1)<*;
75.0%

Increase

74.0%
Percent
Difference:

-1

Percent Change: 1

Decrease
?(..@/<0=%?(2*;<"*/*;;

69%
70%
Percent
Difference:

1

c

Percent Change: 3
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Significant Challenge

Moderate Challenge

!"#$%
&'()*

+*"*,(-.*/01,%&0)*/#02

71.0%
75.0%

>?,0?)1,%!@1)*/*::

Percent
4
Difference:
!''*-01/'*
80.0%

3%

Moderate Strength
45

53

65

Percent Change: 14

Increase

Percent Change: 5

Increase

Percent Change: 5

Increase

Significant
Strength
733 8/0*)/1,%9*:;,;*/'<%=1'0():

81.0%
Percent
1
Difference:
&-;);0?1,;0<
81.0%
82.0%
Percent
Difference:

1

>?,0?)1,%&*/:;0;";0<

78%
80%
Percent
2
Difference:
9*:0)1;/0
92.0%

Percent Change: 9

Increase

Percent Change: 0

No Change

Percent Change: 19

Increase

92.0%
Percent
0
Difference:
9*:;:01/'*%&A;,,:
84.0%
87.0%
Percent
Difference:

3

&*,BC>(/0)(,

88%
90%
Percent
Difference:
&1B*0<
86.0%

2

Percent Change: 17

Increase

0

Percent Change: 0

No Change

86.0%
Percent
Difference:

D.-(@*).*/0

86%
86%
Percent
0
Difference:
E,1//;/#%F%+*';:;(/%
84.0%
G1A;/#
86.0%

Percent Change: 0

No Change

Percent
2
Difference:
&*,B%DBB;'1'<
81.0%

Percent Change: 13

Increase

Percent Change: 16

Increase

84.0%
Percent
Difference:

3

c
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Significant Challenge
!"#$%
&'()*
89.0%
89.0%

Moderate Challenge

+*"*,(-.*/01,%&0)*/#02

3%

Moderate Strength
45

53

65

Significant
Strength
733 8/0*)/1,%9*:;,;*/'<%=1'0():

&*,>?@:0**.

Percent
Difference:

0

Percent Change: 0

No Change
&*,>?A(/'*-0

85%
87%
Percent
2
Difference:
@.-102<
84.0%

Percent Change: 13

Increase

Percent Change: 0

No Change

84.0%
Percent
0
Difference:
A1);/#
87.0%
88.0%
Percent
1
Percent Change: 8
Difference:
@BC;0<%D%&(';1,%EC:0;'*
89.0%

Increase

88.0%
Percent
Difference:

-1

Percent Change: 1

Decrease
&(';1,%&*/:;0;";0<

87%
87%
Percent
Difference:

0

c

Percent Change: 0
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REFLECT

EXPLORE

BUILD

EMPOWER

APPENDIX E:
SPECIALIZED ENGAGEMENT FOR VULNERABLE STUDENTS

Scores of 0-20:

Specialized Engagement

Students are limited in their understanding
and ability to draw upon their internal and
external developmental strengths in
consistent and constructive ways.!
!

The most vulnerable students (students
that report strengths in 1-20 of the
potential 31 Developmental Strengths)
require additional support from individual
and small-group settings to intensive,
individualized case management and
assessment. Modification of
instruction and accommodations for
learning are combined with
emotional, community and
parental support toward
enhancing resilience.!

Targeted Engagement

Universal
Engagement

The Specialized and Targeted
Engagement ‘exploratory
process’ content below will
guide and inform your team
as they create a plan to
respond to the unique
needs of these students.

#215, 6025-12st SE
Calgary, AB T2H 2K1
c
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EXTERNAL RESILIENCY FACTORS
Family Support & Expectations

The Resiliency Profile indicates that these students may not experience or understand the dynamics of
positive family support and expectations (caring, support, constructive communication, parental involvement
in school, high expectations and positive role models).

Reflect & Explore:
1. What are we at the school already doing that supports family involvement in our student’s education?
2. What attitudes and beliefs might we embrace to enhance family involvement and engagement in the
school?
3. When have the families of our students been most engaged in their education? What could we do to recreate this?
4. What opportunities do we have at the school to strengthen collaborations with other community partners
that support families?
5. What could we learn from other community members and schools that are successful in supporting family
well-ness?
6. What can we do to support our students to feel cared for, encouraged, believed in and respected in the
school?
7. What tends to get in the way of supporting family wellness and school involvement? What could each of
us do to help overcome this barrier?

Build (strategies):
1. Promote, engage and enhance relationships with parents/caregivers. Examples of this are:
•
•
•
•
•
•
•

Support Teachers to have their students take home a daybook that contains comments from
regarding the student’s day, homework to be completed and a signature line for parents.
Invite parents to attend conferences intended to support the student’s academic and social success.
Enlist the support of key, respected community members to advocate for and encourage family and
community stakeholder involvement with the school.
Provide in-demand resources (i.e. adult ESL classes) that make the school a “hub” in the community.
Combine parent-teacher interviews with a café style exhibition of school/family resources, student
arts, talents, strengths and school year highlights
Have staff plan a student and family BBQ or picnic organized and staffed by students and key
community stakeholders.
Have regular information meetings in regards to school events, programs.
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•
•
•
•

Start a committee dedicated to collaborating with community stakeholders including those that could
provide parental support and education during and after school hours.
Create meaningful opportunities for and ask parents/caregivers to volunteer at the school.
Invite parents/caregivers to join a parent advisory committee.
Form a committee of parents to review and provide recommendations regarding the “family
friendliness” of the school.

2. Provide students and families with factual information on the importance of family support, caring, and
high expectations.
3. Refer parents/caregivers to appropriate in-school and/or community support services as required.
4. Invite involved and supportive parents/caregivers to play an influential role with other parents. Examples
include:
•
•

Create a Parent Network Group list with names and contact information of parents willing to connect
to other parents in their neighbourhood or
Empower parents to collaborate with a community agency to start and run a Parent Mentoring
initiative outside of the school.

5. Bring in external programs that provide formal opportunities to build the interpersonal strengths, skills and
relationships of all students but particularly those whose family relationships are vulnerable (HEROES by
Impact Society).

Peer Relationship and Influence

The Resiliency Profile indicates that these students may not experience or understand the dynamics of
positive friendships and peer influence.

Reflect & Explore
1.

How could we at the school enhance student’s understanding of the importance of positive peer
relationships and influence?

2. How could we become even stronger models and promoters of positive values and virtues?
3. When have our students’ peer relationships been the most positive and supportive? What were we doing
to support this?
4. What can be learned from other community partners that are successful in supporting positive youth
relationships and influence? What’s the first step that I/we can take in implementing this learning in the
school?
5. What strengths do students and school staff already have that could be applied/transferred to this area
(i.e. perseverance and dedication in regards to athletics, family, friendships)?
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6. What gets in the way of more positive peer relationships between students? What could each of us do to
help overcome this barrier?

Build (strategies):
1.

Increase formal and informal opportunities for positive social group membership. For example, support
teachers to:
•
•
•
•
•
•

Pair up students to sit and work together during class and on longer term projects. As comfort
increases, increase the size of the work groups.
Provide the more socially isolated students with opportunities to be more visible (i.e. a teacher’s aide)
and interactive (returning completed assignments to classmates, passing out handouts at
assemblies).
Match students with peer mentors who are outgoing, kind and non-threatening.
Provide an experiential game like Prelude that moves students from a personal focus toward
contributing their strengths and perspectives to their peers and the larger community.
Provide a group character awareness and development program like Heroes.
Pair students to run errands with a peer to facilitate interaction.

2. Implement a staff-wide approach in identifying and supporting vulnerable students as opposed to
controlling behaviour. This could include identifying students who are eating lunch or spending time much of
their time alone, or those prone to following others.
3. Provide factual information about the importance of positive and supportive peer relationships. This could
include initiating a Friendship Week that focuses on the characteristics and value of positive peer
relationships.
4. Inform and engage students in regards to positive peer relationships and influence in the school and/or
community. One possible approach is developing an in-school peer mentoring program and/or collaborating
with a local mentoring organization.

Learning at School
The Resiliency Profile indicates these students may not understand the value and importance of learning at
school (learning, academic achievement, and working hard in the classroom and on homework) and lacks
the support, skills, resources and/or opportunities to do so.

Reflect & Explore:
1. How could we help our student’s better understand the importance of learning at school?
2. How could we become even stronger models and advocates for learning and success at school?
3. What are my colleagues and I doing well with those students who are committed to learning? How could
these strategies be applied to all students?
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4. What strengths do students and school staff already have that could be applied/transferred to this area
(i.e. dedication to athletics, family, friendships)?
5. What can be learned from other community members about engaging young people? What’s the first step
that we will take in implementing these strategies in the school?
6. What is getting in the way of student’s motivation to achieve a sense of mastery in school? What could we
do to overcome this?
7. What attitudes and beliefs could we embrace to enhance student’s commitment to learning at school?
8. What have other schools and Principals done to engage students in learning?
9. What new resources could we provide to better engage students in learning?

Build (strategies):
1. Establish and support the expectation that learning at school will occur for every student regardless of
current capacity, circumstances etc.
2. Ensure that there is:
•
•
•
•
•
•

A positive peer and/or adult connection for every student when they need guidance, advice and/or
support.
A formal and informal curriculum that is engaging and rich.
A consistently high standard of teaching practice throughout the school.
Regular and accurate feedback about learning for both students and staff.
Engagement with parents.
Strong ties between the school and larger community.

3. Ensure that the processes and resources required for learning are in place. For example, consider
employing a model like Assessment for Learning or Universal Design for Learning. Furthermore, make sure to
build in an evaluation/feedback loop to get timely and clear information about the impact and effectiveness of
strategies intended to increase student engagement in learning.
4. Establish clear communication processes between all people involved in students’ learning (teachers,
support staff, parents). This could include supporting Teachers to use communication books that are shared
and signed by the student, teacher, support staff, principal and parent, as well as more regular conferences.
5. Promote teaching practices that:
•

•
•
•
•
•
•

Establish and follow classroom rules and consequences developed collaboratively, as much as
possible, by the teacher and students. Make sure to state the rules in the positive (i.e. We agree
to…), include respect for individuality, confidentiality and feelings etc., permission to pass and good
listening skills.
Encourage students to express their point of view in a consistently safe and supportive environment.
Allow students more decision-making opportunities in regards to assignments and activities.
Whenever possible, provide options in regards to assigned tasks that align with the strengths and
learning styles of students.
Identify students’ interests, strengths, preferred activities etc., and incorporate them into their daily
learning experience
Provide students with opportunities to work in different ways (individually, in small groups, classroom).
Acknowledge students for their interest in and contribution to class activities.
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•
•

Evaluate appropriateness of assignments for students (too easy, too difficult and time required) and
adjust so students are challenged but have the potential to achieve success.
Allow more disengaged students the opportunity to try new skills/activities in private before
attempting them with classmates.

6. Provide opportunities for students to voice their perspectives. For example, using an appreciative enquiry
approach (SOAR Analysis), organize a student focus group to discuss what the school is already doing well
in terms of supporting commitment to learning, what opportunities the school has to address barriers, what
the students would aspire to experience, and what results would be most meaningful.
7. Engage school staff and involved community partners in sharing their perspectives on the current school
culture and how it could evolve for the better. For example, brainstorm how a culture of “learning for the joy
of learning” could be promoted and established in the school.
8. Explore and bring in additional school resources for students to address non-academic barriers to
learning. This could include a peer or traditional mentoring program, peer tutoring program, family support
worker, English language learning program and/or Youth Work program.

School Culture

The Resiliency Profile indicates these students may not experience or understand the value and importance
of a positive school culture (high expectations, school boundaries, a sense of a caring climate or bonding to
school).

Reflect & Explore:
1. What attitudes and beliefs could we as professionals build on and adopt that could have a significant
positive impact on the culture of our school?
2. How could we help student’s experience the value of feeling connected to school?
3. What roles could students play in enhancing the school culture? What is a first step in empowering
students to do so?
4. What were we doing when our students were most engaged?
5. What could we do to ensure that all students had a positive, supportive relationship with someone in the
school? Who are the students who do not have a positive, supportive relationship at school and how could
we help them with this?
6. How else could we demonstrate caring, healthy boundaries, and high/reasonable expectations to all
students? What would be the necessary first step toward this?

Build (strategies):
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1. Identify and purposefully engage those students who report School Culture as a challenge with a
supportive staff member and/or peer (Remember: learning always occurs in the context of relationships).
2. Work with teachers and other school staff to identify and implement new strategies to further create an
inclusive, respectful, supportive and engaging school culture.
3. Make a positive school culture (inclusiveness, respect, support and engagement) a pillar of the school
mandate.
4. Promote teaching practices that:
•

•
•
•
•
•
•
•
•

Establish and follow classroom rules and consequences developed collaboratively, as much as
possible, by the teacher and students. Make sure to state the rules in the positive (i.e. We agree
to…), include respect for individuality, confidentiality and feelings etc., permission to pass and good
listening skills.
Encourage students to express their point of view in a consistently safe and supportive environment.
Allow students more decision-making opportunities in regards to assignment and activities.
Whenever possible, provide options in regards to assigned tasks that align with the strengths and
learning styles of students.
Identify the student’s interests, strengths, preferred activities etc., and incorporate them into their
learning experience daily.
Acknowledge students for their interest in and contribution to class activities.
Evaluate how appropriate assignments are for students (too easy, too difficult and time required) and
adjust so students are challenged but have the potential to achieve success.
Allow more disengaged students the opportunity to try new skills/activities in private before
attempting them with classmates.
Maximize learning and engagement while minimizing stress, frustration, anxiety etc. For example,
emphasize personal bests as opposed to competition between students.

5. Ask for and gather feedback from students, staff and parents about their experience of the school culture:
what is working, what could be altered to be better and what practices etc., needs to be dropped altogether.
6. Create opportunities for students to engage in constructive ways. For instance:
•
•

provide a strength-based experiential game that calls for all students to participate in a meaningful
way (such as the Prelude game by Heliotrope).
provide a group character awareness and development program like Heroes.

7. Make it a regular practice to praise and acknowledge student strengths, positive choices, and successes.
8. Provide leadership opportunities for students to have a positive influence on school culture. For example,
start a peer mentoring program in your school using the resources found at www.albertamentors.ca.
9. Provide additional/external resources to students who do not experience a positive school culture.
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Community Cohesiveness

These students’ Resiliency Profiles indicate they may not experience or understand the value and importance
of community cohesiveness (caring community, community boundaries, feeling valued and relationships with
adults).

Reflect & Explore:
1. How could we as professionals help students understand the importance of a sense of belonging and
connection in the community?
2. What new attitudes and beliefs could we demonstrate that could result in improved cohesiveness between
students, the school and the community?
3. How could we model and play a role in influencing a greater sense of community?
4. How could we create a greater sense of community cohesiveness within our school?
5. What role could we play in helping students to be more involved in the community?
6. What strengths do students and school staff already have that could be applied/transferred to community
cohesiveness (i.e. sense of belonging with friends, family, at school)?
7. What gets in the way of students sense of connection to community? What could we do to help overcome
this barrier?

Build (strategies):
1.

Increase students’ awareness of their community. For example:
•
•
•

Organize a Community Awareness Week early in the school year that highlights/informs students
about available resources in the community and how to access them.
Bring in community members to speak to students about relevant topics.
Provide opportunities for students to volunteer and/or participate in field trips in the community.

2. Establish stronger relationships with community members. This could include involving local businesses/
community stakeholders in attending/providing their services for school events.
3. Provide fun, engaging opportunities for students, parents/caregivers and other community stakeholders to
interact. For instance, hold a Community Resource Café/Fair at the school for students and parents that
(re)introduce them to supports and resources in their community in an engaging, non-threatening
environment. Make sure to include mentoring organizations like Big Brothers and Sisters.
4. Provide factual information about the importance and benefits of community involvement and resources.
For example, plan a Community Awareness Week, and ask students to choose and interview someone from
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a community organization, business, sports team, neighbour or other community member about what they
do.
5. Determine the preferences and of students and their families and provide opportunities to connect with
relevant community resources. This could be engaging and collaborating with community stakeholders to
provide parent support and relevant information sessions (on topics such as strategies to help children and
youth develop mastery; resilient children - internal and external strengths; the developmental stages and
needs of children and adolescents; understanding and helping children cope with stress; communication for
healthy relationships; raising emotionally intelligent children; the boundaries of wellness: maintaining healthy,
consistent boundaries) during and after school hours.
6. Inform and engage students in regards to meaningful relationships with healthy adults in the community
and develop volunteer opportunities for students with relevant community stakeholders.
7. Enlist the support of key, respected community members to advocate for and encourage family,
community stakeholder involvement with the school.
8. Refer students to appropriate in-school and/or community support services as required.
!
!
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INTERNAL RESILIENCY FACTORS

Cultural Sensitivity

The Resiliency Profile indicates these students may not understand or have experience living with cultural
diversity and/or people who think differently.

Reflect & Explore:
1. How could we at the school enhance our student’s understanding of the importance of cultural sensitivity?
2. How could we become even stronger models and promoters of cultural sensitivity?
3. When have my students been the most sensitive and caring toward others? What were we doing to
support this?
4. What can be learned from other community partners that are successful in supporting student’s to be
culturally sensitive? What is the first step that we can take in implementing this with my students?
5. What strengths do students and staff already have that could be applied/transferred to this area (i.e.
sensitivity and caring for family, animals, friends, disaster victims)?
6. What gets in the way of more cultural sensitivity? What could we do to help overcome this barrier?
7. What are the benefits of having different perspectives, strengths, styles, approaches etc. as school staff
and community partners? How are we using our diversity as a strength?

Build (strategies):
1. Provide everyone in the school with information about the importance and benefits of cultural diversity.
2. Establish a clear and strong expectation of tolerance, respect and equity for students and school staff in
the school.
3. Create school experiences that highlight and celebrate the diversity within the school. One example of this
is a school talent show that promotes and celebrates cultural arts and practices.
4. Establish a Cultural Awareness week early in the school year to highlight and increase awareness of the
cultures represented in the school.
5. Allow time during announcements to honour the cultural traditions of students in the school.
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6. Establish partnerships with community resources that are culturally representative of the school
population.
7. Start a peer mentoring program that provides training to mentors in cultural sensitivity. This should include
cross-cultural matches as these are proven to be as effective as same culture matches while providing
students opportunities to learn about each other and their cultures.
8. Ensure that all students are connected to someone in the school that they feel they can go to for support,
encouragement and advice. The Youth Resiliency: Assessing Developmental Strengths questionnaire has
optional survey questions that assess engagement with a formal or informal mentor in school.!

Empowerment: Safety

The Resiliency Profile indicates these students may have limited awareness or experience of hope, control
and safety.

Reflect & Explore:
1. What information could we provide our students to help them better understand the importance of safety
and the resources available to assist them with this?
2. When do our students seem the most confident, engaged and carefree? What do we do to support this?
3. What can be learned from other teachers or community partners who are great at engaging students?
What is the first step that we can take to implement this learning with our students?
4. What strengths do students and staff have that could be applied/transferred to this area (i.e. caring,
empathy, equity and social justice, positive peer influence)?
5. What gets in the way of my students feeling safe in our school? What could we do to help overcome this
barrier?
6. What new attitudes and beliefs could we embrace to enhance student’s sense of safety?
7. How could we ensure that all of our students have someone to turn to for support, advice, guidance and/
or encouragement in the school? What is my first step in making this part of our school culture?

Build (strategies):
1. Provide factual information to students and school staff about the importance and benefits of everyone
feeling safe and empowered at school.

c

MERITCORE, Inc. 2014

I

#215, 6025-12st SE, Calgary AB, T2H 2K1

I

866-948-7706 I resil.ca

74

2. Conduct student focus groups to explore student perspectives on the current state of student physical
and emotional safety, as well as to brainstorm ideas as to how students and school staff could help make
school a safer environment. Explore how these suggestions could be implemented.
3. Establish a school culture of inclusion, tolerance, social justice and healthy risk-taking in the school. This
should include updating the school values/code of conduct to clarify, highlighting the importance of student
physical and emotional safety.
4. Start a yearly Safety Awareness campaign in the school that not only promotes physical safety, but also
raises awareness and highlights the importance of emotional safety.
5. Support teachers to:
•
•

Provide all students with experiences that call for collaboration. The Prelude game by Heliotrope is
one example of an experiential game that encourages inclusive and meaningful collaboration.
Develop plans to increase vulnerable students’ engagement and sense of safety/empowerment that
provides opportunities to experience initially small, sequential, supported and healthy risk taking (i.e.
making an effort to talk more to other students) that are chosen, owned and carried out by the
student. The idea is to stack the deck for success initially and scaffold experiences to involve
progressive healthy risk taking with greater internal rewards.

6. Survey students to determine who does not have someone in the school to whom they go/could go to for
support, advice, guidance and/or encouragement. Support their school Counsellor to match them with a
supportive staff mentor (informally) or explore with them who might be someone they could connect to in a
meaningful way.
7. Refer students/families to external resources in the community as required.!

Self-Concept

The Resiliency Profile suggests these students may not fully understand or have experiences of positive selfesteem.

Reflect & Explore:
1. How could we increase our student’s understanding of the importance of positive self-concept and how to
enhance it? How could we further model positive self-concept for our students?
2. What strengths do students and school staff already have that could play a role in improving self-concept
(i.e. empathy, caring, successes, talents, supportive family and friends)?
3. What new ways of thinking could we adopt that could contribute to our students’ positive concept of self?
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4. What would it take for us to enhance our student’s experience of mastery, autonomy and purpose (MAP)
in their learning?
5. What school wide factors have the most impact on the self-concept of students? What needs to keep
happening, stop happening and be altered to support students in experiencing more positive self-concept?
6. How could we ensure that all students have someone to turn to for support, encouragement, guidance
and advice?

Build (strategies):
1. Provide students, teachers and other school personnel with factual information about the importance of a
positive self-concept and how to enhance and maintain it. This could include providing health curriculum
modules on understanding strengths, virtues and using these in constructive ways (i.e. to contribute to
others).
2. Establish a clear and high expectation for a safe and caring school culture with clear and consistent
consequences and follow-through when this is not demonstrated.
3. Provide opportunities for students to voice their perspectives on how the school supports and could
better support positive self-concept.
4. Engage school staff and involved community partners in sharing their perspectives on student well-being
and how this could be enhanced.
5. Encourage teachers to provide opportunities for students to explore and build upon their strengths, gifts
and abilities. This should include intra-mural, curricular and extra-curricular classes, and activities etc., such
as modern dance, music production, volunteer opportunities and mentoring.
6. Ensure that all students feel connected to a healthy, supportive person in the school that they can go to
for support, encouragement, guidance and advice. This could mean starting a peer, teacher/student or
traditional mentoring program in the school.

Self-Control

The Resiliency Profile indicates that these students may not understand the importance of or demonstrate
consistent self-control in their lives.

Reflect & Explore:
1. What could we at the school do to raise awareness of and promote restraint and resistance skills in our
students?
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2. How could we ensure that all students have a caring, supportive person in the school that they can go to
for help, guidance and/or encouragement?
3. When have our students demonstrated healthy restraint and resistance skills? What were we doing to
support this?
4. What strengths do students and school staff already have that could be applied/transferred to student’s
capacity to make positive choices (i.e. supportive relationships, moral directedness)?
5. What currently gets in the way of student’s restraint and resistance skills? What could we at the school do
help to address these barriers?

Build (strategies):
1. Greet and welcome students as they arrive in the morning while purposefully and positively engaging
vulnerable students.
2. Establish a clear and high expectation for a safe and caring school culture with clear and consistent
consequences and follow through when this is not demonstrated.
3. Work with school staff to strategically provide all students with a healthy role model that they go to for
support, guidance, advice and/or encouragement. This may include assessing which students do not
currently have such a relationship in the school and matching them with an older peer, staff person or
community partner.
4. Implement a supervision model that identifies and encourages staff to engage vulnerable students early, in
positive and proactive ways, while offering regular feedback, support and acknowledgment of success.
5. Provide factual information about the importance and benefits of self-control and how to build it. This
could include having students participate in the Heroes program or providing role play opportunities to
practice resistance and restraint in challenging circumstances.
6. Remind school staff that student self-regulation, not compliance, is the goal. This means providing
students with opportunities to build and practice their self-control skills with support.
7. Support teaching staff to prepare lesson plans that highlight the importance of and teaches strategies for
self-control. This could include introducing profiles of well-known people who exemplify restraint and
resistance skills in the face of challenging circumstances to illustrate the strategies they used.
8. Build in effective transition planning for new students coming into the school and those moving to other
schools. This could include starting a peer mentoring initiative that matches new students with a same age
or older supportive peer. See www.albertamentors.ca for information on how to do this.
9. Explore and bring in additional school resources that highlight the importance of and provide opportunities
to build resistance and restraint skills. This could include public speakers, the Heroes program, a peer or
traditional mentoring program, immigration support program and/or Youth Work program.
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Social Sensitivity

The Resiliency Profile indicates these students may not have an awareness of or have had opportunities to
develop their social sensitivity skills.

Reflect & Explore:
1. How could we help our students better understand the importance of being socially sensitive?
2. How could care and concern for others be better exemplified in the core attitudes and beliefs of the
school?
3. How could we become even stronger models and promoters of social sensitivity for our students?
4. When have our students been most empathetic and caring toward others? What were we doing to
support this in our school?
5. What can be learned from other teachers or community partners about supporting student’s social
sensitivity? What’s one thing that we could do to implement this learning in our school?
6. What strengths do students and school staff already have that could be applied/transferred to being more
caring and empathetic toward others (i.e. care and concern for bullying victims, animals, the elderly)?
7. What gets in the way of our students being more socially sensitive? What could we do to create a more
socially sensitive classroom?
8. How could we engage all students with at least one supportive, healthy person in the school that they can
go to for help, guidance, advice and encouragement?
9. What additional supports, programs and/or resources could the school embrace to enhance social
sensitivity in the school?

Build (strategies):
1. Provide opportunities for students to share their perspectives on the current school culture. One example
is having school staff use an appreciative enquiry approach (SOAR Analysis) with a student focus group to
discuss what the school is already doing well in terms of supporting/promoting social sensitivity, what the
school could do better or more of, and what the students would like to experience.
2. Engage school staff and involve community partners in sharing their perspectives on the current school
culture and how it could evolve for the better. For example, brainstorm how a culture of inclusiveness and
sensitivity could be promoted and further established in the school.

c

MERITCORE, Inc. 2014

I

#215, 6025-12st SE, Calgary AB, T2H 2K1

I

866-948-7706 I resil.ca

78

3. Start an awareness campaign highlighting the value of and the school’s commitment to a caring, inclusive,
socially sensitive school culture.
4. Provide students with opportunities to build their social skills through being mentored, participating in
programs like Heroes, a girls’ group, and participating in field trips (i.e. nature hike) and small group work
during supervised class time.
5. Ensure that all students have at least one positive person they can go to in the school for support, advice,
guidance and encouragement. This could include matching staff with students who do not have a healthy
relationship with someone in the school.
6. Explore and bring in additional school resources that directly or indirectly promote social sensitivity. This
could include public speakers, the Prelude Game, Heroes program, starting a peer or traditional mentoring
program, peer tutoring program, youth immigration program, English language learning program and/or
Youth Work program.
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Appendix F
by !"#$%&'#"

Why Focus on Student
Resilience and a Strengths-Based School Culture
Resilience is a true, proven panacea that insulates children and adults
from the effects of adversity while providing a solid foundation for a
lifetime of health and success…regardless of circumstance.

Resilient kids are
more likely to have:
Ability to positivity navigate life’s challenges
Positive, long-term friendships
Healthy relationships with family
Strong connections in the community
Healthy ways of coping with stress
Success at school
Enhanced community citizenship
Volunteering experience

Resilient kids are less
likely to experience:
Being overwhelmed by challenges
Substance abuse & other risk taking behaviors
Bullying
Negative social/peer interactions
Social isolation and exclusion
Problems at school (i.e. poor grades, skipping,
suspensions, dropping out)
Mentral health concerns

Strengths-based school
cultures promote significantly:
•
•
•
•
•
•
•

Higher staff retention/decreased staff turnover
Greater student achievement
Higher student attendance
Lower classroom exclusions
Fewer student expulsions
Less student suspensions
Reduced vandalism

The fact sheets included in this
package outline in greater detail
the many benefits of focusing on
resilience and building a
strengths-based school culture.

To learn more, go to www.strengthsbasededucation.com
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Strengths-Based Schools
Produce Huge Return on Investment

Research shows that strengths-based schools increase staff retention, student achievement and
citizenship and significantly decrease costs to schools and school boards.

Impact of Strengths-based School Culture
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% of students
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class
exclusions

decrease in
expulsions

decrease in
student
suspensions

decrease in
staff
turnover
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school
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*Based on a 6 year case study of an 800-student middle school in a high needs community.

In addition to the qualitative benefits of these improvements in school culture and student/staff
experience, the implications for cost savings and additional revenue are staggering. They include:
• Cost savings of improved teacher retention is between $4000 and $18 000 per teacher. 1
• Additional revenue related to improved student attendance is $40 per incident. 2
• Cost savings of decreased student expulsions is $170 per incident. 3
• Cost savings of decreased student suspensions is $290 per incident. 3
• Cost savings of decreased vandalism is between $400 and $180 per incident. 3

“If schools are able to teach young people to have a critical mind and a
socially oriented attitude, they will have done all that is necessary. Students
will then become equipped with those qualities which are prerequisite for
citizens living in a healthy democratic society.”
Albert Einstein
To learn more, go to www.strengthsbasededucation.com
1 Shockley, R., Guglielmino, P., and Watlington, E. (2006). The Costs of Teacher Attrition.
2 Carla Zema, PhD. (2014) Chapter 14 Economic Evaluation of Bullying Prevention Implementation. A Public Health Approach to Bullying Prevention.
3 Phillips, R., J. Linney, and C. Pack. 2008. Safe school ambassadors: Harnessing student power to stop bullying and violence. San Francisco: Jossey-Bass.
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Resilient Students
Experience More Positive Mental Health
Research shows that resilient kids are far more likely to report positive mental health.
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Negative Mood / Affect
felt down in the past year
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percentage of students
experiencing optimism

24.0%

0%
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10%

Loneliness
felt lonely in the past year

vulnerable
students

*Based on an unpublished study of 35 000 students from a large school division in eastern, North America.

“The idea is to collaboratively work to create an “ecology” around children
and youth that makes it increasingly difficult for certain high problem
behaviours to survive.”
Wayne Hammond

To learn more, go to www.strengthsbasededucation.com

resilient
students
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Resilient Students Present
Significantly Fewer Behavioral Problems

Research shows that more resilient kids are far less likely to have behavioral problems (n=2291).
Weapons at School
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Donnon, T., & Hammond, W. (2007) Understanding the relationship between resiliency and bullying in adolescents: An assessment of
youth resiliency from five urban junior high schools. Child and Adolescent Psychiatric Clinics of North America, 16, 449-471.

“The idea is to collaboratively work to create an “ecology” around children and youth
that makes it increasingly difficult for certain high problem behaviours to survive.”
Wayne Hammond

To learn more, go to www.strengthsbasededucation.com
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Resilient Students Are
Significantly Less Likely to Bully or Be Bullied
Research shows that:
Between 15 to 25% of students are bullied with some frequency.1
8% of students report missing full school days due to bullying (= $40/day per bullied student in lost revenue).2
25% report leaving school early or going home “sick” due to bullying.
Traditional anti-bullying programs produce little or no impact on participants.3
Just as focusing on debt does not make one wealthy, focusing on problems does not result in wellness.
Resilient kids are far less likely to bully or become bullied.4
Resiliency and Bullying in Adolescence
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0.35

bullying

level of bullying >3 Times/Mth)

female (M = 0.08)
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“Everything a school does teaches values including the way teachers and other adults treat
students, the way the principal treats teachers, the way the school treats parents, and the
way students are allowed to treat school staff and each other.”
Thomas Lickona

To learn more, go to www.strengthsbasededucation.com
1 Carla Zema, PhD. (2014) Chapter 14 Economic Evaluation of Bullying Prevention Implementation. A Public Health Approach to Bullying Prevention
2 Phillips, R., J. Linney, and C. Pack. 2008. Safe school ambassadors: Harnessing student power to stop bullying and violence. San Francisco: Jossey-Bass.
3 Ferguson, C.J., San Miguel, C., Kilburn, J.C., & Sanchez, P. (2007). The effectiveness of school-based anti-bullying programs: A meta-analytic review. Criminal Justice Review, 32(4),401-414.
4 Donnon, T., & Hammond, W. (2007) Understanding the relationship between resiliency and bullying in adolescents: An assessment of youth resiliency from five urban junior high
schools. Child and Adolescent Psychiatric Clinics of North America, 16, 449-471.
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Resilient Students Achieve
Significantly Greater Academic Success
Research shows that resilient kids do significantly better in English, Science and Math:
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Based on a soon to be published 2014 study of approximately 4000 students in an eastern school division.

“Tell me and I forget, teach me and I may remember, involve me and I learn.”
Benjamin Franklin

To learn more, go to www.strengthsbasededucation.com
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positive relationships with teachers, student resilience and outcomes
Students With A Positive Connection
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disconnection
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30

26 - 31
This data comes from a study of 2100
primary and secondary school students
in mid - western North America.

Research also shows that the quality of techer-student relationships are directly related to student outcomes *
One looks back with appreciation to the brilliant teachers, but with gratitude to those who
touched our human feelings. The curriculum is so much necessary raw material, but warmth
is the vital element for the growing plant and for the soul of the child.
Carl Jung

To learn more, go to www.strengthsbasededucation.com
*Lee, Y. S. The effects of the teacher–student relationship and academic press on student engagement and academic performance. International
Journal of Education Research 53 (212) 330-340.
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student resilience, outcomes and school engagement go hand in hand
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This data comes from a
study of 2100 primary
and secondary school
students in mid western North America.

Research also shows that the quality of techer-student relationships are directly related to student outcomes *
“Disengagement from secondary school – whether a student leaves or struggles through – is
a significant source of inequity..., not only because it places a large number of students at a
disadvantage as they make the transition to adult roles, but because disengagement is
disproportionately experienced by students living in poverty, youth with disabilities, and
adolescents from visible minorities and aboriginal communities”
Dunleavy and Milton

To learn more, go to www.strengthsbasededucation.com
*Lee, Y. S. The effects of the teacher–student relationship and academic press on student engagement and academic performance. International
Journal of Education Research 53 (212) 330-340.

APPENDIX G:

Specialized Engagement Team Worksheet

This worksheet is intended to guide you and your team in identifying, planning and implementing
processes and strategies to engage and build the resiliency of students who fall into the Very Vulnerable
(Impoverished) range of resiliency according to their scores on the Resiliency: Assessing Developmental
Strengths questionnaires.
Please ensure that you have copies of the following documents and information, as these are critical to
completing this sheet and initiating strategies to engage and support the students your team are
responsible for.
•
•
•
•
•

1.

Very Vulnerable Student Aggregated Report (see Table of Contents for page numbers)
The Resiliency Factor Interpretations and Recommendations (see Table of Contents)
The Strategies for Vulnerable Students (Appendix C)
The list of students who scored with 0 to 10 Developmental Strengths (last page)
The Individual Profiles of each student on this list. If you are not sure how to do this, please
contact Resiliency Initiatives at 1-403-274-7706

Reflect: Looking at the Very Vulnerable Aggregated Report, what strengths does this group of
students already possess that they could build upon to be more resilient?

Top Five Strengths
1) ______________________________________
2) ______________________________________
3) ______________________________________
4) ______________________________________
5) ______________________________________

What are the possible implications and opportunities of building upon these strengths?
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
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2.

Reflect: What are the areas of vulnerability that you believe are most important to help this group of
students build up and why?

Top Five Vulnerabilities
1) ______________________________________
2) ______________________________________
3) ______________________________________
4) ______________________________________
5) ______________________________________

What are the possible implications and opportunities of building up these areas?
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________

3.

Explore: Referring to the Resiliency Factor Interpretations sheets, talk about and identify which
Exploratory Processes are most helpful in preparing your team to purposefully engage and support
this group of students?

____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
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4.

Build: Referring to the Strategies for Vulnerable Students (in Appendix C), what strategies do you
believe will be the quickest, most effective and impactful in engaging this group of students?
Prioritize which strategies your group will undertake first with this group of students and who will take
the lead.

____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________

5.

Build: How and when will your team assess how effective these strategies are with this group of
students?

____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________

6.

Empower: Review the effectiveness of the exploratory processes and strategies chosen to
determine which worked, what needs to be adapted, what needs to be stopped altogether and which
new processes and strategies should be implemented next (in other words, return to step 1 of this
worksheet).

____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________

c

MERITCORE, Inc. 2014

I

#215, 6025-12st SE, Calgary AB, T2H 2K1

I

866-948-7706 I resil.ca

90

REFLECT
!

EXPLORE

BUILD
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APPENDIX H
RECOMMENDED READING

!

For School Administrators

!

!
!

Essential Readings
• “Collaborative Inquiry For Educators: A Facilitator’s Guide to School Improvement” by Jenni Donohoo
• “Qualities of Effective Principals” By James H. Stronge, Holly B. Richard and Nancy Catano
• “Rethinking Teacher Supervision and Evaluation: how to Work Smart, Build Collaboration and Close the
Achievement Gap” By Kim Marshall
• “Leverage Leadership: A Practical Guide to Building Exceptional Schools” By Paul Bambrick-Santoyo
• “Driven by Data: A Practical Guide to Improve Instruction” by Paul Bambrick-Santoyo
• “Failure in Not an Option: 6 Principles That Advance Student Achievement in Highly Effective Schools” by
Alan M. Blanckdtein
• “The Adaptive School: A Sourcebook for Developing Collaborative Groups” By Robert J. Garmston and
Bruce M. Wellman
• “Trust Matter: Leadership for Successful Schools” By Megan Tschannen-Moran
• “Mindset: The New Psychology of Success – How We Can Learn To Fulfill Our Potential” By carol S.
Dweck
• “How Children Succeed” By Paul Tough
• “Shaping School Culture” By Terrance E. Deal and Kent D. Peterson
• “Resiliency in Schools: Making It Happen for Students and Educators” By Nan Henderson and Mike M.
Milstein
• “Instructional Rounds in Education: A Network Approach to Improving Teaching and Learning” By
Elizabeth a. City, Richard F. Elmore, Sarah E. Fiarman and Lee Teital

!

!

Digging Deeper

!

!
!

•
•
•
•
•
•
•

!

!
!
!
!
!
!

!

!
!
!
!
!

“The Culturally Proficient School: An Implementation Guide for School Leaders” By Randall B. Lindsey,
Laraine M. Roberts and Franklin Cambelljones.
“Future Directions For Inclusive Teacher Education: An International Perspective” Ed. Chris Forlin
“Restitution: Restructuring School Discipline” By Diane Chelsom Gossen
“Breaking Barriers: Excellence and Equity for All” By Avis Glaze, Ruth Mattingley and Ben Levin
“School Reform From the Inside Out: Policy, Practice and Performance” By Richard F. Elmore
“How to Change 5000 Schools: A practical and Positive Approach for Leading Change at Every Level”
By Ben Levin
“Results Now: How We Can Achieve Unprecedented Improvements in Teaching and Leaning” By Mike
Schmoker
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For Students
•
•
•
•
•
•
•
•
•

!
!
!
!
!
!

“The 7 Habits of Highly Effective Teens” By Sean Covey
“Life Strategies for Teens” By Jay McGraw
“ A Good Friend: how To Make One and How To Be One” By Ron Herron and Val Peter
“What Color is Your Parachute for Teens: Discovering Yourself, Defining Your Future” By Richard Nelson
Bolles, Carol Christie and Jean Blomquist
“ Coping With Exam Anxiety” Ed. By Arlene Young
“The Student’s Only Survival Guide to Essay Writing” By Steve Good and Bill Jensen
“What Do You Stand For?: A Guide to Building Character” By Barabara A. Lewis and Pamela Espeland
“Don’t Sweat The Small Stuff for Teens” By Richard Carlson
“The How To Book of Teen Self Discovery: Helping Teens Find Balance, Security and Esteem” By Doc
Lew Chidre

!
!

!

For Professional and Personal Development
•
•
•
•

!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!

•
•
•
•
•

“How The Way We Talk Can Change The Way We Work” By Kegan Lahey
“Seven Habits of Highly Effective People: Powerful Lessons in Personal Change” By Stephen Covey
“Crucial Conversations: Tools for Talking When Stakes Are High” By Kerry Patterson, Joseph Grenny,
Ron McMillan and Al Switler
“The Resiliency Factor: 7 Keys to Finding Your Inner Strength and Overcoming Hurdles” By Karen Reivich
and Andrew Shatte
“Happiness at Work: Be Resilient, Motivated and Successful” By Srikumar S. Rao
“How Full is Your Bucket?” By Tom Rath and Donald O. Clifton
“Uncommon: Finding Your Path to Significance” By Tony Dungy
“Integrity: The courage to Meet the Demands of Reality” By Henry Cloud
“Change Your Questions – Change Your Life” by Marilee Adams
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